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Shanthee Manjoo dedicated 45 years 
to the teaching profession. At the 
age of 83 she has just published a 
book, Classrooms in the Shade, about 
her years as an educator. On World 
Teachers’ Day, celebrated on October 
5, the Teacher is saluting Manjoo 
and all the men and women who 
are working hard to educate South 
Africa’s children, youth and adults. 
Photograph: Paul Botes
 



. . .  ONLY ONE IN TEN PARENTS TALK TO THEIR CHILDREN ABOUT HOW TO DEAL WITH THE PRESSURE THEY FACE TO HAVE SEX ... TEENAGE MOTHERS ARE MORE LIKELY TO BECOME SINGLE PARENTS AND LIVE IN POVERTY ...

Education must 
be your first love

PREVENTION: 

Everyone’s first goal 
Making sure that unplanned learner pregnancy doesn’t happen in the first place should be the primary aim of teenagers themselves, as well as of 
their parents or guardians, and of all who educate them. Here are some pointers to help teachers guide learners to brighter futures. 

You may think that education about unplanned 
teen pregnancy and HIV/AIDS has no place in a 
primary school.

In 2006, we at Pula Madibogo Primary had the experience 
of a learner who fell pregnant. She was only 13 years old, and 
was staying alone at home most of the time. 

This is when I realised that, even at primary school, our 
learners are also vulnerable.

EDUCATION ALWAYS COMES FIRST
Of course, learners in the lower grades are too young for the 
kind of sexuality education that learners in Grade 7 receive 
through Life Orientation (LO).

But there are messages that the whole student body 
hears from me when I address them in school assembly and 
such like. 

I always tell them, “If ever you want to be married, don’t 
make the mistake of ignoring your education. Education always 
comes first – so make education your first life partner.”

FOR OLDER LEARNERS
LO is the learning area that’s at the heart of teaching our 
children to make healthy choices for themselves.

It’s not just the sex-specific content that does this.
It’s also what they learn about self-esteem, healthy relationships, 
how to handle peer pressure and conflict – all these areas are 
pillars on which children can build their bright futures.

I therefore encourage my LO educators to teach the learning 
area fully. I’m happy to say they’ve been well trained by the 
education department on how to impart this knowledge.

DRAWING ON LOCAL EXPERTISE
I’ve also developed partnerships with local structures to 
support us.

For example, our school is not far from the University of 

Principal Phuti Ragophala shares 
her ideas on ways to protect 
learners

Limpopo. We engage student social workers to talk to our 
youngsters. I find my learners listen more carefully to their 
peers – maybe because they associate me with the one who 
maintains the discipline!

We have also joined the “Adopt a Cop” programme with our 
local police station. Our “cop” comes regularly to give words 
of support to our students to stay away from drugs, and to 
avoid the dangers that come from engaging in sexual activity 
at a young age.

FOCUS ON HEALTH
This last August, we also ran with the idea from the 
education department of starting our own Health Advisory 
Committee (HAC).

Remember that it takes the whole community to raise a 
child – schools can never go it alone.

Our committee has eight members: two parents; two 
school governing body members; two LO educators; myself as 
principal; and a nursing sister from our neighbouring hospital. 

We use this committee to come up with strategies to 
motivate our learners – and especially our girls, who are more 
vulnerable – to think about related issues, whether it’s HIV/
AIDS, rape, or other such things.

GET THE WHOLE SCHOOL THINKING
We also have many other programmes that get learners 
thinking about these issues, while at the same time building 
other skills and giving them wonderful opportunities.

Most of these are cultural activities, such as poetry, or 
speech and drama. For example, the learners are given topics 
such as HIV/AIDS around which they create their own plays or 
group poetry.

We also take part in competitions, such as the provincial 
Language Festival, where our learners entered their drama 
based on the theme “teen pregnancy”.

PARENTS MUST BE INVOLVED
Parents have a large part to play if our work is going 
to succeed.

Yet I find many parents still need to be workshopped so 
that they prioritise things in their life such that their children 
come first. 

I always remind them: “Remember, it’s about the future of 
your child”.

I find ways to lure them to join us for school functions. 
For example, I invite them for events where we have a guest 
speaker to inspire us, so there’s a happy mood.

I make sure I don’t just contact them when there’s trouble 
or problems.

I also encourage parents to monitor what their children 
watch on TV. There are some things that, really, our young 
children should not be watching. 

I remind parents to take the warnings about age restrictions 
or parental guidance for TV programmes seriously. 

It is also advisable not to equip children’s bedrooms with TVs.

PREPARING LEARNERS FOR LIFE
I firmly believe information about such things must be 
introduced to primary school learners so that they are fully up-
to-speed with these matters from a young age.

When they themselves reach adolescence, there should be 
no dark surprises waiting for them.
                                                                                                                           

Phuti Ragophala has been a teacher for 18 years and a 
principal for four years.

She was a finalist in this year’s Shoprite-Checkers 
Woman of the Year Awards in the Education category. 
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T
he national Department of Education (DoE) believes 
in the ideal that women and men should only become 
parents when they’re ready for the practical and 
emotional realities that go with having a child.

What’s more, the DoE believes that, as young adults, 
all learners should be focused on achieving education 
success, planning for bright futures, and simply enjoying 
their youth.

For these reasons, prevention is the primary strategy 
outlined in the DoE’s Measures for the Prevention and Management 
of Learner Pregnancy.

THE AIM IS TO BE 100% SAFE
Abstinence is one of the central pillars of the DoE’s  
prevention strategy.

The message that educators should therefore be giving 
to all learners is that they should abstain from having sex 
until they’re finished with their high school education.

This should form part of school programmes which 
educate boys and girls about the likely outcomes of engaging 
in sexual activity, and also encourages them to:
• Attend school every day;
• Stay in school;
• Practise healthy lifestyles; and
• Make appropriate and informed decisions about 
activities that will impact on their future health and 
educational prospects.

NO ONE-SIZE-FITS-ALL APPROACH
There is no single formula to prevent unplanned learner 
pregnancy. 

But there are a number of approaches and strategies that 
schools can use, many of which are already formal parts of 
the education system.

The challenge is for educators to use their creativity and 
experience to arrive at an approach that works for them in 
their own schools.

Here are some existing programmes and approaches 
that are recommended in the DoE’s Measures for the Prevention 
and Management of Learner Pregnancy:

LIFE ORIENTATION IS AT THE HEART OF IT 
The curriculum of Life Orientation (LO) covers concepts and 
areas of learning that are key to equipping learners to make 
informed, healthy choices for themselves.

Starting from Grade 1
In the General Education and Training (GET – grades 1 to 9) 
curriculum, the main thrust is to enhance a learner’s sense of 
self-in-society. 

The knowledge, skills, attitudes and values expressed 
in the five focus areas in this learning area are designed 
to prepare learners to become well-functioning adults 
in society:
1. Health Promotion: Healthy lifestyles; sexuality; HIV/AIDS;

and safety.
2. Social Development: Human rights; cultures and religions; 

civic activities; and relationships.
3. Personal Development: Self-concept        formation;     emotions; 

coping skills; and relationships.

PART 2 of 6 Caring School Communities

4. Physical Development and Movement: Physical 
activities; physical fitness; rights; and ethics.

5. Orientation to the World of Work: Abilities, interests 
and aptitudes; career options; and further study. 

LO in higher grades
The National Curriculum Statement (NCS) for Grades 10 
to 12 in LO builds on what is taught in the GET phase.

This learning area identifies four Learning Outcomes 
that learners need to achieve. 

These are:
1. Personal well-being: Includes self-awareness; self-
     esteem; different life roles; puberty, sexuality and life 

    style choices; and power relations between males 
      and females.

2. Citizen education: Covers social and environmental 
  justice.

3. Recreation and physical well-being: Promotes 
 well-being through responsible recreational 

  and physical activities.
4. Career and career choices: Explores 

 self-knowledge; decision-making; 
       further study; and career options.

Learning Outcome 1 (see above) is 
more directly concerned with matters 
related to sexuality and lifestyle 
choices, while the other Learning 
Outcomes cover other kinds of life 
skills.

But each of these Learning 
Outcomes plays its part in 
preventing unplanned learner 
pregnancy. 

Self-assured, informed 
youngsters with a sense of purpose 
and direction are less likely to 
make irresponsible choices for 

themselves, and more likely to lead 
well-functioning adult lives.

VALUE OF PEER EDUCATION
Peer education has been proven to be an 

effective method for teaching.
This is especially true when it comes to 

handling sensitive issues, such as sexuality,        
with learners.

Because they are from the same generation, 
learners tend to be more open with one 
another. They can also positively influence 
each other’s attitudes and behaviour.

Turn to page 4 for more on making peer 
education work at your school through the Girls & 
Boys Education Movement.

Contact details: 
Website: www.education.gov.za

Thutong Education Portal: www.thutong.org.za

YOU’RE NOT ALONE
THE DEPARTMENT OF EDUCATION HELPLINE

0800 202 933
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Thabo Mohlala

C
an the Eastern Cape’s 
new education minister, 
Mahlubandile Qwase, 
ease the province ’s 
chronic educational 

woes before next year’s election, 
when he might be replaced?

Teachers’ unions and political par-
ties are backing him. But he steps into 
a job that has defeated many other 
Eastern Cape politicians: he has had 
six predecessors, including sacked pre-
mier Nosimo Balindlela, each with a 
ministerial lifespan of just over a year.

Although the province’s matric 
results stand between South Africa’s 
best and worst, at between 40% and 
50%, the senior certificate examina-
tion is no benchmark.

According to the Rhodes  University-
based Public Service Accountability 
Monitor (PSAM), dropout rates in 
the Eastern Cape were about 22% in 
grades 10 and 11 in 2006. There is evi-
dence of learners leaving in droves for 
greener pastures in the Western Cape.

More than half the posts in the 
education department are vacant; 

 

Mmantsepa Mahlabe (from left), an educator from Batloung High School in Mafikeng, Cornia Pretorius, 
editor of the Teacher, and Prudence Thole, a teacher from Sol Plaatje Secondary School, also in Mafikeng, 
attended the North West final of the poetic justice poetry competition of the department of justice and 
constitutional development. The competition advocates against racism and xenophobia 
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Send us your comments and what 
you would like the new MEC to do 
for your school as well as what you 
consider urgent priorities for the 
province. SMS “teacher” and your 
comment to 42507 (SMS costs R1).

he will have time to carry through 
his strategy.

“The first thing he needs to do is to 
perform a staff audit, so that he can 
place people in the right positions 
and address teacher vacancies,” said 
the United Democratic Movement’s 
Thanduxolo Sogoni. 

More importantly, Qwase has to 
calm relations between his depart-
ment and the South African Demo-
cratic Teachers’ Union (Sadtu), 
which has regularly attacked the 
department’s shortcomings.

Sadtu’s provincial spokesperson, 
Mxolisi Dimasa, pledged the union’s 
support for Qwase. But he said that 
if the minister failed to tackle inef-
ficiencies, stemming mainly from 
flawed appointments, “his term is 
bound to yield nothing”.

the Teacher is a monthly 
newspaper with about 
200 000 readers nationally. It 
is a publication of the M&G 
Media Ltd and it is not aligned 
to any teachers’ union. As an 
independent newspaper it aims 
to reflect the viewpoints of all 
education stakeholders.

millions of rand allocated to its bud-
get go unspent each year because 
of a skills’ deficit, fraud and cor-
ruption; many teachers’ posts are 
unfilled; there is persistent late 
delivery of learning materials to 
schools; and the school nutrition 
programme has collapsed.

The PSAM puts the vacancy rate 
in the Eastern Cape at 55,5%, with 
head office vacancies at 64,5% and 
unfilled posts in some districts 82%.

Conceding he has a daunting task, 
Qwase told the Mail & Guardian he 
also has a turnaround strategy. 

He said the department’s major 
downfall has been its inability to 
spend its budget, which has grown 
steadily from R12,9-billion in 
2006/07 to R20,2-billion for 2010/11. 

Insiders say the problems started 
with the first provincial budget 
in 1994. There was a gross under-
estimation of need, so there has 
been a shortfall from the outset.

Qwase said that getting people 
with suitable skills to stay in strate-
gic positions in the department has 
been difficult. The department has 
had several heads since 1994. 

His priority, he said, is to stream-
line the finance department so that it 
produces clean, audited statements. 

“Over the years our financials have 
all had disclaimers. This reflects 
badly on us and in the worst sce-
nario the money goes back to the 
treasury,” he said. 

To improve matric results, Qwase 
said, his strategy will target under-
 performing schools. Technical 

experts have been roped in to help 
clear school infrastructure backlogs. 

There are also plans to increase 
the learners’ transport budget 
to cater for fuel-price hikes, fix 
the school nutrition programme, 
deliver furniture to schools and 
ensure learning materials reach 
schools before they open.

Teachers’  union representa-
tives and the political opposition 
in the province approve of Qwase’s 
appointment, pointing out that he 
chaired the legislature education 
committee for many years.

But they said he will fail unless 
he takes unpopular decisions, 
including cutting dead wood from 
his department.

And they expressed doubts that, 
with elections round the corner, 

As part of our ongoing mission 
to provide our readers with 
comprehensive education 
resources, the Teacher has 
relaunched our website. Log on to 
www.theteacher.co.za to have a 
look at our improved site and access 
the content from this month’s 
print edition. The site will provide 
valuable resources to educators and 
learners and is not to be missed. We 
want to know your thoughts and 
ideas about the subjects we cover 
and your comments, contributions 
and feedback will be welcome. 
All comments can be sent to 
corniap@mg.co.za.

Tough task: Eastern Cape’s new education minister, Mahlubandile Qwase
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T
he first thing educators 
at Bishop Lavis Primary 
did when they got wind 
of the Western Cape 
education department’s 

literacy and numeracy strategy was 
discuss what they could do with the 
few material resources they had.

They shared the department’s 
concern about learners who came 
through the foundation phase 
— grade R to three — without basic 
reading, writing and numeracy 
skills. The school educates grade 
four to seven pupils and can see the 
gaps in their earlier learning.

“We got together and decided that 
each teacher had to identify his or 
her favourite key learning area. If 
you have a passion for Afrikaans you 
will probably teach it well. We did 
the same with English and math-
ematics,” said principal Steven Less.

Less said it was easier for the two 
subject teachers in grades four and 
five (instead of all eight teachers in 
these two grades) to map out how 
they can work together to bring 
learners up to the right level for 
grade six in the learning areas (lan-

guages and maths) necessary for 
success in literacy and numeracy.

Less said allowing teachers to 
teach subjects they are the best at 
was an important starting point to 
improve learners’ reading, writing 
and numeracy skills. The teachers 
had to work hard to help learners 
catch up on skills they did not mas-
ter in their earlier grades.

These efforts are starting to pay 
off. In May the education depart-
ment awarded the school R15 000 
for its performance in literacy and 
numeracy tests conducted in 2007. 
The tests assessed the skills of 71 874 
grade six learners from 1 034 schools 
in the Western Cape.

Bishop Lavis Primary’s test results 
detailed how in 2003 23,1% of grade 
six learners were at the required 
level for numeracy and 41% for 
literacy. In 2005 this dropped to 
10,3% and 28,2% respectively. In 
2007 21,3% were at the required 
level for numeracy and 46,5% for 
literacy — an improvement from 
the 2005 results.

Developing literacy and numeracy 
skills in primary schools has been 

a stated priority of the Western 
Cape education department. When 
launching its literacy and numeracy 
strategy in 2006, then-education 
minister Cameron Dugmore noted 
that although 2005 test results for 
the province had shown an increase 

from 2003, only 42% of learners 
scored at the required level for lit-
eracy and 17% for numeracy, illus-
trating that there was “a long way 
to go”. In 2007 the provincial figures 
for literacy were 44,8%, with numer-
acy declining to 14%.

At the 2006 launch, the depart-
ment outlined three areas key to 
addressing backlogs: developing and 
supporting teachers, dealing with 
questions around mother-tongue 
learning and advocacy around com-
munity and family literacy.

The 10-year strategy included 
pre-school programmes, changes 
to classroom practice, provision 
of learning and teaching support 
material, research, monitoring and 
support and coordination.

Bishop Lavis focused on these 
areas in its quest to up literacy and 
numeracy skills. 

Changes to classroom practice 
included sticking to the compulsory 
daily reading period the department 
introduced. To make the most of this 
time, the school divides the learners 
into groups based on their level of 
reading competency. Every strong 
reader has a few weaker ones in his 
or her group.  “They learn a lot from 
each other,” said Less.

Educators make reading fun 
through the use of rhymes, poetry 
and songs. Variety is key. “We know 
if the children cannot read, they can 
not learn  — not maths, not social 
sciences, nothing,” Less said.

the Teacher will be publishing more 
success stories of schools that have 
improved  their literacy and numer-
acy rates in the next few editions

The Western Cape education department 
has been achieving success in improving 
literacy and numeracy rates, reports 
Cornia Pretorius and Patrick Burnett

Foundations for learning

Bishop Lavis Primary School headmaster Steven Less says the Western 
Cape’s Literacy and Numeracy Strategy, launched in 2006, is a step in 
the right direction, but that more resources are needed
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T
he thing that immedi-
ately strikes you about 
Shanthee Manjoo is her 
boundless energy and 
passion for life.

At 83 years young the diminutive 
former teacher is showing no signs of 
slowing down, and has just published 
her memoirs, titled Classrooms in 
the Shade. The book documents the 
45 years she dedicated to what is a 
demanding and increasingly stress-
ful profession.

Born and raised in Pietermaritz-
burg, where she still resides, Man-
joo took her first steps into teach-
ing in 1944 as a trainee teacher at 
the Magazine Barracks Primary 
School in Durban.

“At that time your options 
for further education were 
limited, and you could say 
that I got into teaching as a 
last resort. But after my first 
few months teaching at that 
school I knew I had found 
my calling,” she says.

“As the name suggests 
the facilities at the school 
were not of the highest 
standards, but my inter-
actions with the pupils put 
any doubts I might have had out of 
my mind.”

After completing her teacher train-
ing at the Indian Girls’ High School 
in Durban the following year, she was 
posted to St Anthony’s Primary School 
in her hometown in 1946.

“As soon as I arrived there I felt at 
home. I taught all the primary subjects 

in the 16 years I spent there and I was 
responsible for introducing Afrikaans 
as the second language of instruction 
during my stay there.”

She explains that it was during 
this happy period of her life that she 
realised that education was not just 

restricted to the classroom, 
as every expe-

rience was an 
opportunity to learn.

Manjoo credits her time at the 
school with instilling in her the 
belief that “while discipline is 
essential for a school to function, 
this must be tempered by love and 
understanding”.

World Teachers’ Day is held annually on October 5 and commemorates the contributions of teachers across 
the globe. Since its inception in 1994 more than 100 countries have joined in to observe this special day, which 
aims to mobilise support for the profession. According to Unesco, World Teachers’ Day represents a significant 
token of the awareness, understanding and appreciation displayed for the vital contribution that teachers 
make to education and development. the Teacher wishes to acknowledge all our readers on World Teachers’ 
Day for their massive contribution to educate South Africa’s children. Happy World Teachers’ Day!

World Teachers’ Day

T hey say a true teacher is the 
one who is always willing to 
put in extra effort beyond 

what his or her duty requires. 
George Mosweu, a teacher at Pha-

hama Secondary School in Mohlak-
eng, west of Gauteng, epitomises 
this expression. When a scourge of 
gangsterism, with some of the learn-
ers being ring leaders, plagued his 
school, he stepped in.

As with any other gang, they 
unleashed a wave of terror within 
the school community — stealing, 
robbing, smoking dagga and molest-
ing other learners with impunity. 
This nearly forced the school to shut 
down because most learners and 
teachers barely stopped short of stay-
ing home. 

Although some teachers attempted 
to intervene, they felt scared and 
powerless. Mosweu realised a dif-
ferent approach was necessary and 
came up with a strategy, which 
involved one-on-one chats with the 
rogue learners. Through this he was 
able to get a handle on the real cause 
behind the chaos.

The majority of, if not all, gang 
members came from poor and 
disintegrated families where they 
had to practically fend for them-
selves. Some came to school hungry, 
without washing, or with no school 
uniform. 

They had no role models to look 
up to. Life had no meaning for them 
and the only way they could get out 
of the trap of poverty and hopeless-
ness was to form themselves into a 
gang because they were sure to get 
some money, even if it meant harm-
ing other people.

The critical part of Mosweu’s win-
ning strategy was taking learners 
on visits to prison cells. The rea-
son for this was to expose them to 
harsh prison life and also get them 
to interact with those serving terms. 
He also organised motivational 
talks with some of the sentenced 
prisoners who shared stories with 
the learners about how they ended 
up in prison.

This was a sobering experience 
for the learners, who returned from 
prison rattled and in tears. The icing 
on the cake was when they voluntar-
ily disbanded their gang, surrendered 
their deadly weapons and vowed to 
turn over a new leaf. Today some of 
them have found decent jobs, while 
others are furthering their studies at 
tertiary institutions.

By sheer coincidence there 
was an NGO called Pillar to Post, 
which shares a similar objective as 
Mosweu’s. Armed with a coherent 
plan and some resources it targets 
schools that have a history of a cul-
ture of violence.

The programme is in full swing 
and is being put to action in more 
schools with the help of the educa-
tion department. — Thabo Mohlala

A t the age of 68 most people 
prefer to enjoy their twi-
light years doing sedentary 

and less stressful things. But there 
are exceptions. Some within this 
age bracket still have the energy 
and passion to keep up with the 
demands of a typical modern work-
ing day.

One such person is Dalene Hat-
tingh. She is a grade three teacher 
at Parktown Public School in Johan-
nesburg. Officially she retired five 
years ago but she was bored stiff 
with the less challenging household 
chores. When the school governing 
body approached her to come back 
she jumped with joy and got on 
with what she knows best: teaching 
young people.  

The reason she was the school’s 
first port of call was simple: she 
amassed years of teaching experi-
ence, which makes her a priceless 
asset. Her skills and ability to work 
with the fragile minds of grade three 
learners also counted in her favour.

Grade three learners can be a 
handful, but Hattingh’s knack 
for teaching and her warmth and 

friendliness enabled her to win their 
confidence and respect. This was 
evident during some of her lessons 
where cheerful learners always jos-
tle to be chosen to give an answer.

Most of the learners at her school 
come from economically poor back-
grounds and often come to school 
hungry or with no shoes or torn school 
uniforms. Hattingh would go out of 
her way to cook meals and soups, bake 
them cakes and sew garments for 
them — all from her own pocket.

Her colleagues hold her in high 
esteem and admire her commit-
ment. They enjoy her company. 
Dorcas Misha, a colleague who has 
known her since 1999, described 
her as an “extremely dedicated and 
caring person”. 

Misha said Hattingh is an extraor-
dinary person whose entire life 
revolves around teaching. “She is a 
fitting role-model and a living testi-
mony of what teaching is all about. 
She is a born teacher,” said Misha.

She said that when Hattingh took 
over as a head of the department, 
things changed as her sense of self-
lessness and commitment rubbed 
off on to every teacher. She said Hat-
tingh brought in the element of com-
petition in terms of displaying val-
ues that teaching is associated with, 
such as caring, hard work and clean-
liness. “The day she finally retires 
she will leave a deep void indeed. 
How I wish that day does not come,” 
she said. — Thabo Mohlala

She explains: “I realised for the first 
time that education was a mutual 
process. Just as the children in my 
class learned from me, I was able to 
learn from them.”

Sadly her time at the school was 
abruptly brought to an end in 1960, 
when the powers that be decided 
against renewing her contract, lead-
ing to what she describes as a “dark 

period’ in her life.
“For some or other 

reason, possibly due 
to my often uncon-
ventional methods, the 

school decided to let me 
go. For the following two 
years I struggled to get 

full-time employment,” 
she explains. By that time 
she had already got mar-

ried and started a family 
— times were tough but she 
persisted.
She eventually found full-

time employment at the former 
ML Sultan Technical College in 

Pietermaritzburg, her introduc-
tion to tertiary education. Man-
joo admits that this was an eye-

opening experience.
The college offered limited voca-

tional training for youngsters, 
appearing to set them up for a “life-
time of menial work” and she was 
not comfortable with the level of 
education it offered as “the needs of 
the students were not being taken 
into consideration”.

During her years as an educator at 
predominantly Indian schools, Man-
joo makes it clear that the level of edu-
cation was blatantly unequal along 
racial and cultural lines.

“At times I felt like throwing in the 
towel but felt so guilty at the thought 
of abandoning a generation that was 
desperately in need of some inspira-
tion, (so) I stayed put,” she says. 

“I never let my dissatisfaction show 
to my learners, but I feel it was my 
own children who suffered most. In 
hindsight it is clear that I didn’t give 
them as much attention as I should 
have, and as a result I am still bur-
dened with this guilt.

“Even now I am still trying to make 
up for this, and that could be the rea-
son I commit so much time to my 
grandchildren. I think I’m trying to 
get back that time I missed out on 
with my own kids.”

Manjoo retired from active teaching 
in 1995, a “forced decision” she says, 
not without a tinge of bitterness.

She describes the early 1990s as 
an exciting time for education in 
the country, and feels she and other 
senior teachers who were coerced 
into retirement at that time still had 
much to offer the new government.

“I still miss the classroom and I feel 
I still had it in me to contribute to the 
emerging South Africa. I have done 
a few days as a substitute teacher in 
the years since then and from what I 
have seen there seems to be more life 
injected into the lessons these days,” 
she says.

Manjoo has another book in the 
pipeline, aimed at young children, and 
plans to release a volume of short sto-
ries she has been accumulating over 
the years. — Ryan Hoffmann

Classrooms in the Shade by Shanthee 
Manjoo is published by STE Publish-
ers and sells for R145.
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M
ore  than  1  000 
schools country-
wide are taking part 
in a programme to 
cut the epidemic of 

violence and crime among school 
learners.

Hlayiseka is a R3,5-million 
project run by the educa-
tion department in 
conjunction with 
the Centre for 
J u s t i c e  a n d 
Cr ime Pre -
vention.

The project teaches teachers, 
local officials, parents and learn-
ers skills to identify threatening 
situations. It helps schools develop 
“safety plans”, report violent inci-
dents and build relationships with 
the police and NGOs.

T h e  d e p a r t m e n t 
recently confirmed 
that more money 
will come in to 

expand the pro-
gramme to more 
of the country’s 
28 000 schools.

B u t  s o m e 
provinces are 

f i n d i n g 
their own 

money. Hlayiseka grew out of the 
Safe and Caring Schools pilot proj-
ect run by the department last year. 
That R5-million initiative tackled 
nine of the country’s most crime-
ridden schools, providing security 
upgrades, including metal detec-
tors, lights, fencing and closed-
circuit television.

The department said that this 
contributed to a dramatic improve-
ment in academic standards. It 
cited Soweto’s notorious Senaoane 
High School, where 76% of matric-
ulants passed last year compared 
with 40% in 2006, and Mountview 
High School in Cape Town, where 
the matric pass rate rose from 63% 
to 72% in the same period.

A survey published earlier this 
year by the Centre for Justice and 
Crime Prevention found that 
15,3% of learners in grades three to 
12 have been victims of school vio-
lence, while 11% of primary learn-
ers and 15% of secondary learners 
say they have been threatened with 
violence.

Children of wrath
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Last month Morné Harmse, an 18-year-old matriculant from the Nic Diederichs Technical High School in Krugersdorp, allegedly used a Samurai sword to kill a 16-year-
old fellow learner. He also injured another learner, Stephan Bouwer (18), and two school gardeners, Joseph Kodisang and Samson Malamela. Harmse’s actions were the 
most extreme display of the growing problem of violence in South Africa’s schools. Monako Dibetle, Thabo Mohlala and Primarashni Gower report
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with 40% in 2006, and Mountview 
High School in Cape Town, where 
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year by the Centre for Justice and 
Crime Prevention found that 
15,3% of learners in grades three to 
12 have been victims of school vio-
lence, while 11% of primary learn-
ers and 15% of secondary learners 
say they have been threatened with 
violence.

The implication, said the centre’s 
Faeza Khan, was that many children 
live in constant fear of a violent con-
frontation at school.

The centre’s head, Eric Pelser, said 
it is difficult to gauge whether vio-
lence at schools has worsened since 
the study was conducted last year. 
A follow-up survey would be needed 
in two or three years to monitor the 
situation.

The Hlayiseka project involves 
three-day training courses in schools, 
which include a survey of learners’ 
perceptions of safety and danger 
areas, as well as a survey of teachers’  
perceptions.

“We look at physical safety, such as 
whether toilets are being monitored,” 
Khan said. “We develop interventions. 
For example, if there is substance 
abuse, we look at a service provider 
who can help.” Meanwhile, it appears 
principals are increasingly using last 
year’s legislative amendment allowing 
the police to be called in unannounced 
to search for weapons and drugs. But 
learners can be arrested only in the 
presence of a parent. 

The deputy principal of a high 
school in Roodepoort, Gauteng, said 
it is common to find learners with 
knives, screwdrivers and sometimes 
guns. Children who carry weapons are 
usually “learners who display irregular 
behaviour such as bunking classes and 
basically being unruly”.

The principal, who wishes not to be 
named, said the school has noticed an 
increase in student drug abuse. The 
school bought its own drug test-kit, 
but cannot afford metal detectors.

Another principal of a Johannes-
burg inner-city school, who also wants 

to remain anonymous, said: “Now and 
then we conduct random searches and 
we often find learners with screwdriv-
ers and penknives, but, so far, no guns.

“When we asked the learners why 
they carry such weapons they say 
they use them to protect themselves 
in the street.”

She said her school has a security 
guard at the main gate who conducts 
body searches when necessary. She 
said she did not favour installing a 
metal detector, but given increasing 
violence, might consider it.

The principal suggested that the 
wave of violence in schools is a sea-
sonal phenomenon. “Every year at 
[about] this time we see an increase in 
violent attacks among learners. I don’t 
know the cause. I always advise staff to 
be extra vigilant about learners’ behav-
iour at this time of the year.”

Professor Andy Dawes, of the Uni-
versity of Cape Town’s psychology 
department, said that for children to 
resort to violence “there has to be a 
considerable and sustained exposure 
to extreme violent situations” at home 
or in wider society.

Dawes said schools are critical sites 
that should have clear rules on vio-
lence and bullying and that children 
should be taught to resolve their dif-
ferences peaceably.

Thomas Blaser, education researcher 
at the South African Institute for Race 
Relations, underscored the role of 
weak management in schools. 

Incentives and consequences for 
performance or non-performance 
were lacking, while in some schools 
teachers barely put in an appearance. 
District officials were also not giving 
principals adequate support. “Schools 
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need to have people who take pride 
and interest in what goes on. If 
schools are well managed, problems 
will be picked up and monitored.”

Unisa academic psychologist 
Ilse Ferns highlighted the impact 
of violent popular culture on chil-
dren. American studies showed 
that “more often than not teenag-
ers committing acts of severe vio-
lence have intense and abnormal 
fascination with heavy metal rock 
music and lyrics that are aggres-
sive and continuously refer to 
‘dark’ topics such as death, vio-
lence, killing and anger”. 

Ferns cited lyrics of the US heavy 
metal band Slipknot, of which 
Morné Harmse, the alleged Samurai 
sword killer, was apparently a fan. 
These included: “I wanna slit your 
throat and fuck the wound / I wanna 
push my face in and feel the swoon / 
I wanna dig inside, find a little bit of 
me / ’Cuz the line gets crossed when 
you don’t come clean” and “I’m not 
supposed to be here ... All I have is 
dead, so I’ll take you with me / Feel 
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Violent incidents at schools hit the headlines weekly and more occur than are reported to the media or the police.
The day that Morné Harmse carried out his Samurai sword attack, Eldorado Park police arrested a schoolboy 

who allegedly randomly shot at fellow learners after school with his father’s 9mm parabellum pistol. Eldorado 
Park police spokesperson Phillemon Khorombi said they had been told that the boy had repeatedly threatened to 
“shoot somebody” on the day. 

“We are fortunate because he missed and no one was injured. The school was quick to call us to the scene where 
we arrested the boy and took him home,” Khorombi said.

The boy and his father are in police custody pending further investigations.
In another incident a 16-year-old boy was stabbed during a fight at the Hoër Volkskool in Heidelberg, southeast 

of Gauteng. According to Captain Thivhulawi Tshilate of the Heidelberg police, an investigation is still under way 
and no arrests had been made at the time of going to press. “One of the boys drew a knife and stabbed the other 
in the lower left arm and then ran away,” said Tshilate.

A grade 11 learner from the same school, Aviwe Mhlontlo (18), appeared at the school’s disciplinary hearing on 
assault charges. Mhlontlo allegedly attacked two white male learners in July. But Mhlontlo denied the charge, 
saying that her fault was stepping into the “no kaffirs zone”, which aggravated the alleged victims who had 
been sitting there. It has been reported that white learners have barred black, coloured and Indian learners from 
walking in part in the school’s premises. 

In another incident police in Tshwane arrested a 15-year-old schoolboy for possession of and pointing a 9mm 
pistol towards a crowd in the Wonderboompoort area. — Monako Dibetle

NOT AN ISOLATED INCIDENT

A fellow learner pays respects to the murdered 16-year-old at a memorial outside the Nic Diederichs 
Technical High School. Photograph: Oupa Nkosi

like I’m erased, so kill me just in 
case”.

She added that children and teen-

agers deprived of emotional security 
and attachments at home are more 
susceptible to violent influences.
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Give these terrific tools for managing 
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FARM064.pdf   8/19/2008   11:00:52 AM



Top of the heap 

8 

 September 2008 theTeacher

I
magine every time your name 
is mentioned it is preceded by 
“first this” and “first that”. Few 
of us can enjoy this status, but 
Phethiwe Matutu ranks top 

among these few.
She was the first to conquer what 

most students consider their arch 
nemesis: mathematics. She became 
the first black woman to receive a PhD 
in mathematics from the University 
of Cape Town. She was the first Tran-
skeian to major in maths in the 10-
year history of the university.

She was the first black female to 
complete a master’s degree in math-
ematics with distinction at Rhodes 
University. She was also the first Afri-
can female to lecture at the University 
of Stellenbosch, then a bastion of Afri-
kaner tradition.

How old are you?
I am 42 years old.

How do you earn your living?
I am the general manager of human 
capital and science platforms in the 
department of science and technol-
ogy. My task is to ensure that the 
country has the necessary human cap-
ital in science, engineering and tech-
nology, with a focus on the high-end 
skills — masters and PhDs, including 
researchers.

Where did you grow up? 
I grew up in Mqanduli in the former 
Transkei.

Which schools did you attend?
I did my primary schooling at 
Phangindlela from 1973 and then pro-
ceeded to Lower Ngqwara, where I 
did my grade 8, though I cannot recall 
the exact year. My high school was 
completed at Ndamase High School in 
Umtata in 1982.

And your tertiary education?
I started my undergraduate degree 

in 1983 at the former University of 
Transkei and then went to Rhodes 
University to do my honours and 
master’s degree. In 1994 I registered 
for a PhD at the University of Cape 
Town.

Did you have favourite teachers 
and why?
Yes, Mrs Xingwana, mother of minis-
ter of agriculture Lulu Xingwana. She 
was a warm, hardworking and com-
mitted teacher. She was able to teach 
two grades simultaneously without 
showing any signs of fatigue. She 
made the school feel like home and 
I always looked forward to going to 
school the next day. The other one was 
Mr Magwentshu. He was my math-
ematics teacher. He too was a great 
teacher — knowledgeable of the 
subject, a good motivator, always 
willing to help and he allowed us 
enough freedom to explore more on 
the subject. He paved the way for me 
to excel in maths. I would like to pay 
tribute to both of them. 

Do you still have contact with 
them?
Unfortunately, they both passed away.

What were your favourite subjects 
and why?
Obviously maths — my arithmetic 
skills were sharpened by working at 
our shop at home from quite an early 

age. I enjoyed maths, spent hours 
practising it, felt continuously chal-
lenged and it sustained my interest in 
learning. It also enabled me to work 
independently.

From your point of view, what are 
the qualities of a good teacher?
A good teacher is someone who knows 
his/her subject well. S/he must be able 
to understand his/her learners, empa-
thise with them, treat them with sen-
sitivity and also believe in the learners’ 
abilities — that they can do well — and 
should mould them to be what they 
want to be in life.

What are the things a teacher 
should never do/say?
Never discourage or label learn-
ers based on personal assumptions, 
as opposed to concrete evidence or 
facts. S/he should at all times seek to 
improve his or her knowledge and 
skills to be on top of his or her game.

What message do you have for 
teachers in South Africa?
That teaching is a calling, not a pro-
fession through which one can earn 
more. I would advise them to hang in 
there and work hard with dedication 
and commitment. Theirs is a calling.

A teacher with 
a pedigree to 
challenge the 
world’s best

Teachers

Dr Phethiwe Matutu

Imparting her wealth of knowledge: Phethiwe Matutu
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The truth is that a teacher’s day is never done

Teachers
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Parween Khan

A
llow me to stray a little bit from 
the usual format of the A Day in 
My Life column. I am not writ-
ing about a specific moment or 
day, but am rather looking at 

different snippets of my own experiences as 
a teacher.

I do not intend to use this as a platform 
to sing my own praises — I would rather 
like to deal with some misconceptions 
about our noble profession of teaching. 
But I believe some aspects of this would 
still lend themselves to the spirit of the 
column. So for this purpose I would like to 
call this column A Lifetime in the Day of 
Parween Khan.

It is said that when a knock at the gates 
of heaven is heard, St Peter asks who it is 
and is usually answered with: “It’s me.” He 
then takes his time to open the pearly gates. 
But when he hears the response: “It is I,” he 
rushes to throw open the gates and says: 
“Welcome, teacher [of English], welcome. 
You truly deserve Heaven!”

How I wish there were more people as 
appreciative as St Peter of the proverbial 
load that is the language — and more specif-

ically the English home language — teach-
er’s lot in life. Instead I am far more likely to 
be greeted with a comment: “Oh, how lucky 
you teachers are — you have a half-day job 
and four holidays a year.”

Frankly this is a simplistic view and I have 
come very close to committing murder in 
response to this comment. So often have 
I heard this inane and uninformed state-
ment, spoken in a patronising, holier-than-
thou tone — and by so many different peo-
ple — that it is just by the grace of God that I 
have not become a serial killer.

There is no such a thing as “half-a-day” for 
us teachers.  When the last bell of the school 
day rings, it does not signal the end of our 
work. No, we mark learners’ work and, more 
importantly, prepare for the next day — at 
home, nogal.

A typical day in my life starts at about 
5am with a quick shower followed by early-
morning prayer. Thereafter I do half-an-
hour of marking or attend to any unfin-
ished schoolwork. I then prepare breakfast 
and school lunches for my children and 
myself. After a quick breakfast we leave for 
school at 7am.

Luckily, my children attend the same 
school where I teach. I teach two grade 10 
classes, two grade 11 classes and grade 12 
English home language and life orientation 
to one grade five class. At knock-off time, 
I remain behind to train the debate team 

or listen to someone’s speech or practise a 
play till long past home-time.

When I get home I attend to various 
domestic chores, my children’s school and 
madressa [Muslim’s religious learning ses-
sion] homework to supervise. When I finally 
get to the work I brought home, it is already 
between 9pm and 9.30pm. This is when I 
actually envy nine-to-five workers who have 
time to relax and watch television.

The four holidays people envy us for are 
usually spent planning for the next term 
or completing the marking of test or exam 
papers. The “long” December holiday is in 
part devoted to planning for the new year.

This may sound like a litany of complaints, 
but it is not. It is merely a reply to all those 
people who think that teachers have it easy 
and should really not be asking for a salary 
increase or any other kind of incentive. 

I am definitely not whining. In fact, hav-
ing reviewed a typical day in my life, all I 
can say is: “Thank you God for a full and ful-
filled life. Thank you, not just for a job, but 
for a vocation. Thank you for the strength, 
enthusiasm and knowledge to try and make 
a difference. Thank you for allowing me the 
privilege of touching young lives and being 
enriched by them.”

Parween Khan is a teacher at Potchefstroom 
Combined Secondary in Mohadin in the 
North West
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Don’t neglect your mental wellbeing, writes Ryan Hoffmann

Health

Our nation’s education is our commitment
www.nasou-viaafrika.com

Classroom confidence
with Juta 
Juta’s Agricultural Science

  This top-selling series allows learners to 
explore the economic, environmental and 
social challenges of modern agriculture.

  It includes carefully selected activities, 
illustrations, information, and 
photocopiable assessment rubrics in 
the Learner’s 
Book and 
Teacher’s 
Guide.   

Juta’s Business Studies Grade 10: 
Getting Ready for Business

  Shows learners how to set up and get a 
head start in business, and how to 
continue with success.  

  Learners revisit prior knowledge, extend 
their knowledge, apply thinking skills and 
do case studies. Teachers will find the work 
schedule, lesson plan and memorandums 
invaluable.

Discovering Your 
World – Tourism
   The series covers the required knowledge 

and skills more than adequately. 

  In addition, in this field where efficient 
service and healthy relationships are 
essential, the series also develops relevant 
values and attitudes.

 Learners will demonstrate that they 
understand and value the benefits of 
responsible and sustainable tourism and 
its impact 
on social, 
economic 
and
environ-
mental 
growth.

responsible and sustainable tourism and 
its impact 
on social, 
economic 

environ-
mental 
growth.

schedule, lesson plan and memorandums 
invaluable.

Discovering Your 
World – Tourism

   The series covers the required knowledge 

photocopiable assessment rubrics in 
the Learner’s 
Book and 
Teacher’s 
Guide.   

Juta’s Business Studies Grade 10: 
Getting Ready for Business

FARM066
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Mental health
So what can be done to maintain a healthy 
state of mind?

● Recognise your strengths and 
weaknesses. For instance, instead of trying 
to do a perfect job on your own all the 
time, share responsibilities and delegate.

● Prioritise by starting with the most 
important and pressing tasks. Don’t try and 
do everything at once.

● Take time out. Start a hobby or take up 
physical activity to get your mind off work.

● Seek help. Once you reach out, you will 
realise that you are not the only one facing 
challenges and by relating to others it 
will be much easier to deal with your own 
issues.

T
he uninformed may think teach-
ing is a cushy profession, with 
short working hours and a gen-
erous amount of holidays.

Think again. Educators are on 
duty all the time. When they are not in class 
they prepare lessons, mark books, coach sports 
teams, guide cultural groups, go on trips and 
attend meetings — the list is endless.

Teachers don a variety of hats and the 
reality is that many are not properly 
equipped to deal with their ever-increasing 
workloads. They often have to act as par-
ents for their learners, and assume the role 
of social workers, friends and counsellors. 
This is particularly so against the backdrop 
of Aids and poverty.

At the same time they have to deal with 
their personal issues and familial com-
mitments, and are expected to fulfill their 
professional obligations in what is a notori-
ously underpaid profession.

October is Mental Health Awareness 
month, which is the ideal time for teachers 
to take stock of their mental wellbeing.

Janine Shamof, of the South African 
Depression and Anxiety Group, believes it 
is important for educators to take control 
of their lives and seek help if they feel they 
are not coping. “The key is to not be afraid 

to ask for help if you feel you are not cop-
ing,” says Shamof, who is herself a former 
teacher.

“Unfortunately there is still this stigma 
that prevents lots of people, not just teach-
ers, from getting the help they need.

“It’s seen as a sign of weakness to admit 
they are not coping, but this just leads to 
the issues being bottled up, which is not 
good at all.”

Shamof says teachers need a system where 
they can share their feelings and anxieties, 
whether it be chatting to colleagues about 
the challenges they are facing or getting 
professional help.

“In my personal experience, we were a 
staff of 70 teachers and at any one time I’d 
say about 25% were seeking help in some 
way. When I was trained there was no for-
mal structure in place for teachers to deal 
with their problems, and to my knowledge 
this has not changed. So it’s up to teach-
ers themselves to create their own support 
structures.”

The South African Depression 
and Anxiety Group runs a schools 
programme that caters specifically 
for teachers. They go into schools for 
a weekly one-hour session to give 
teachers practical advice on stress 
management; time management; 
building relationships with their 
learners; and teaches them to 
recognise the warning signs of mental 
fatigue. There is a also a helpline 
for anybody who feels they are 
struggling.

For more information contact 
Janine Shamof at 011 262 6396 or 
log on to www.anxiety.org.za

Teachers must multitask, but many are not equipped to deal with their workloads 
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Teachers from around the country have been recognised for their outstanding achievements

Innovative Teachers Awards 2008

n Do you have an unfinished first,
seond or third year Teaching Diploma?

n Did your college close down?

n Are you left out in the cold?

n Are you teaching without a professional 
qualification?

Don’t delay,contact us 
immediately for 

all-year-round enrolment.

CHOOSE YOUR PROGRAMME FROM:
n NPDE (Foundation Phase, Intermediate 
and Senior Phase, Senior and FET Phase)
n ACE (Foundation Phase, Intermediate 
and Senior Phase, History and Life 
Orientation)
n B.Ed Hons. (Educational Management 
Law and Systems, General Teaching and 
Learning, Special Needs Education) 

OLG Regional Offices Contact Details:
nSakkie Manda,Mpumalanga and Free 
State: 082 926 4427 or 082 927 7487 or 
Fax:086 678 6444 or sms your name and 
address to the cell number. 
E-mail: smanda@absamail.co.za

nGerrie Minnaar, Gauteng, Limpopo and 
NorthWest: 083 759 2226 or 011 979 1962 
or Fax: 011 972 7074 or sms your name 
and address to the cellnumber. 
E-mail: minagi@mweb.co.za
nEddie Bush, Kwazulu-Natal: 
082 413 3685 or 031 765 5131 or 
Fax: 031 765 8936 or sms your name and 
address to the cellnumber. 
E-mail: bush@iafrica.com
n Paul Beselaar, Western Cape,Eastern 
Cape, Northern Cape and NorthWest: 
083 650 5565, Tel:021 930 2651 or 
Fax: 021 930 2935 or sms your name and 
address to the cellnumber. 
E-mail: beselaar@iafrica.com

High-tech pioneers
the Teacher reporter

F
ive educators have been 
honoured for their pio-
neering work in the use of 
technology in education.

The annual  Micro-
soft Innovative Teachers Forum 
Awards brought together educa-
tors from around South Africa who 
were selected because they are using 
groundbreaking teaching methods 
in their classrooms.

The winning projects were judged 
on the level of innovation used, 
teaching methods and the impact 
they have on learners.

The winners were:
l Thamsanqa Makhathini from 

Mphophomeni High in KwaZulu-
Natal won the context category for 
his “Local is lekker@Mphophomeni” 
project. Grade 11 learners recorded 
their research and interviews about 
the township’s history and used this 
to create a website.
l In the community category, 

Sarietjie Musgrave was honoured 
for her “Spread the Sunshine” 
project at Eunice High School in the 
Free State. The programme entailed 
grade 10 pupils devising ICT-based 
solutions to assist the needs of disa-
bled people in their communities.

l Jacqueline Batchelor of Corn-
wall Hill College in Gauteng won the 
content category for her “Dissections 
for All” project. The project allowed 
grade 11 learners to record dissections 
and share their learning with others.
l Peter de Lisle of Hilton College 

in KwaZulu-Natal won the collabora-
tion category for his “Thinking Toler-
ance — Do We Hate?” programme. 
The project promoted tolerance 
between learners from diverse back-
grounds by teaching analytical and 
conflict-resolution skills.

l Mmipe Mokgehle of Toronto 
Primary School in Limpopo won the 
peer review category for his project 
on the “Indigenous Knowledge Sys-
tems for Biodiversity Conservation”. 
Through the project, grade seven 
learners use ICT to create awareness 
of the sustainable use of plants and 
herbs in the community.

All 22 finalists received smart-
phones, while Mokgehle’s school 
received an interactive whiteboard 
and a data projector, and the four 
other winners each received a laptop. 

In addition the four winners will par-
ticipate in the international competi-
tion in Thailand in November.

“Its always inspiring to see the 
levels of home-grown innovations 
that our educators can create,” said 
Trudi van Wyk, the national direc-
tor of curriculum innovation at the 
department of education.

“They are doing great work to give 
the future leaders of this country 
the skills they will need for future 
employability and to become pro-
ductive citizens of our knowledge 

economy and information society.”
The award is a collaboration 

between the department of education 
and Microsoft South Africa, and is now 
in its third year. Other partners include 
the Teacher, Smart Technologies, leaf, 
Dell, mindset, SchoolNet, learnthings 
Africa, NEC and the School Technol-
ogy Innovation Centre.

Keep watching this space as we will 
be telling you, step-by-step over the 
next months, how these teachers put 
technology to use in their lessons

Top teachers (from left): Thamsanqa Makhathini and Rob Nunn from Dell South Africa Development Fund; Vis Naidoo from Microsoft, 
Jacqueline Batchelor and Trudi van Wyk of the department of education; Gary Bekker from Smart Technologies and Sarietjie Musgrave; Peter de 
Lisle and Rob Nunn; and Mmipe Mokgehle
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Classroom confidence

Communicate with 
fellow South Africans

FARM067

Language in my World – English

 A comprehensive 
course for English as 
first additional 
language. A special 
attraction is its 
thinking-skills and 
problem-solving 
skills approach. 
Teachers are well 
supported by 
step-by-step 
guidelines and 
answers.

 New in this edition: Notes on literature 
study; grammar extension and 
reinforcement activities; and additional 
photocopiable assessment rubrics. 

Rhabula ungafinci – IsiXhosa

 Luhlaziyiwe 
ngokweemfuno 
zeKharityhulamu 
wadidiyelwa ngazo 
zonke izithako 
zolwimi. 

 Kule ncwadi kukhona 
nemihlahlandlela
enceda 
kwimisetyenzana 
ekwincwadi 
yomfundi.

Silondvolota Siswati – Siswati

 Luphekwe lwafakwa 
tonkhe tinongo 
nemakhono 
ekukhombisa lwati 
lwelulwimi.

 Loluhlelo 
lwetincwadzi 
lubuketa tihloko 
letehlukene 
letiphatselene 
netimphilo
tebafundzi.

Khanyisa – IsiZulu

 In this book learners 
are encouraged to 
speak in an additional 
language and to use 
various skills.

 This book has been 
designed to meet 
the needs of the 
teachers and to 
offer invaluable 
insights.

Ntinga – IsiXhosa

 Lessons in Ntinga
are contextual and 
deal with day to 
day issues.

 Activities encourage 
critical thinking and 
also challenge one’s 
context as well as 
the global context.

A comprehensive 
course for English as 

language. A special 

thinking-skills and 

New in this edition: Notes on literature 

Communicate with 

Luphekwe lwafakwa 

ekukhombisa lwati 

Ntinga – IsiXhosa

Ntinga
are contextual and 

Activities encourage 
critical thinking and 
also challenge one’s 
context as well as 
the global context.

wadidiyelwa ngazo 

Kule ncwadi kukhona 

Khanyisa – IsiZulu

In this book learners 
are encouraged to 
speak in an additional 
language and to use 

This book has been 
designed to meet 

FARM067.pdf   8/19/2008   11:02:08 AM

Get your hearing tested in September
About 10% of South Africans experience 
some degree of hearing loss.

If you think you are part of the 
10%, Hearing Awareness Month is an 
opportunity to act.

During September the importance of 
hearing and regular hearing tests will be 
advocated by audiologists around the 
country. Screening will also be offered 
on National Hearing Screening Day, 
September 19. 

According to the University 
of Pretoria’s department of 
communication pathology the 
prevalence of adult onset hearing loss 
occurs with more than 27% of men and 
24% of women over the age of 45. 

It is also the most common disability 
at birth with about 18 babies born with 

hearing loss every day in South Africa. 
Hearing loss can be identified from 

birth with specialised equipment used 
by audiologists. The earlier a child’s 
hearing loss is detected the sooner 
appropriate interventions can be 
implemented to prevent him or her 
from stumbling developmentally.

Hospitals and institutions such as the 
University of Pretoria’s department 
of communication pathology, aims 
to address this widespread problem 
through assessments and intervention 
programmes. 

For more information on the closest 
centre to offer hearing screening 
contact the South African Association 
of Audiologists on the toll free number 
0861 101924 
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BECOME AN INTERNATIONAL AU PAIR
Spend a few months gaining 
experience in home-based care,which 
includes first aid, health and safety and prac-
tical experience. Once training is complete, 
we’ll facilitate an international placement. 
KNOW YOUR RIGHTS
In just six months you will learn the basics 
of Labour Law. Available  through distance 
learning, academically supported and certi-
fied by the University of the FreeState.

OLG Regional Offices Contact Details:

nSakkie Manda,Mpumalanga and Free 
State: 0829264427 or 0829277487 or 
Fax:086 678 6444 or sms your name and ad-
dress to the cell number. 
E-mail: smanda@absamail.co.za
nGerrie Minnaar, Gauteng, Limpopo and 
NorthWest: 0837592226 or 0119791962 or 
Fax: 011 972 7074 or sms your name and 
address to the cellnumber. 

E-mail: minagi@mweb.co.za
nEddie Bush, Kwazulu-Natal: 0824133685
or 031 765 5131 or Fax: 031 765 8936 or sms 
your name and address to the cellnumber. 
E-mail: bush@iafrica.com
nPaul Beselaar, Western Cape,Eastern 
Cape, Northern Cape and NorthWest: 
0836505565, Tel:0219302651 or 
Fax: 021 930 2935 or sms your name and ad-
dress to the cellnumber. 
E-mail: beselaar@iafrica.com

What does a good 
programme entail? 
Snoeks Desmond 
provides some 
answers

E
arly childhood develop-
ment (ECD) is about pro-
grammes for very young 
children and these are 
run all over South Africa 

— in homes, community halls, 
churches, pre-schools, crèches and 
primary schools — anywhere where 
providers are doing their best for 
groups of young children.

The groups can be small, as in a 
home where a childminder takes 
care of no more than six children. 
The groups can be bigger, where 
children attend a grade R class on 
a community site or at a primary 
school. The reasons why parents 
and care-givers place children in 
centres range from their wish for 
simple day care to their choosing a 
centre where their child can meet 
other children and take part in safe 
and stimulating activities.

Women usually run ECD pro-
grammes, but whoever runs a pro-
gramme like this must want to spend 
time with children. This is not a job 
to turn to because you can’t think of 

anything else to do; it’s not a way to 
make easy money. Running an ECD 
programme takes commitment, as 

we read in last month’s article out-
lining what a grade R teacher should 
do. Running an ECD programme 

can also be rewarding as you see chil-
dren enjoy themselves and grow and 
develop their creativity.

An ECD programme, whether it 
caters for a small or large number of 
children, should be based on certain 
important elements. These are:
l that children learn best through 

play (active learning); 
l all the needs of the child should 

be addressed (holistic develop-
ment); 
l children are part of families and 

communities; and 
l  children have rights and  

responsibilities.

Active learning 
Most children enjoy discovering 
things for themselves. Research 
and our own observations tell us 
that children learn best when they 
are actively involved in finding  
out about their world and how 
things work. ECD programmes 
should schedule a lot of time for 
children to play freely and make 
their own choices about what to 
do. They should be allowed to 
experiment and not be afraid to 
make mistakes.

Adults should allow and encour-
age children to be creative and pro-
vide materials for them to use to try 
out ways of behaving, of making 
things or finding answers to “what 
happens if I do this or that?” Chil-
dren need to watch others, to talk 
and listen to those around them.

Children need to enjoy themselves while growing and learning
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Holistic development

ECD programmes must be planned 
to cater for all aspects of childhood — 
their social, emotional, intellectual, 
spiritual, moral and physical needs 
and aspirations must be equally 
valued. It is neither easy nor always 
useful to pull these aspects apart and 
look at one and not the others.

As we look at one activity in an 
ECD programme we see that, yes, 
it supports emotional development. 
But it also develops the child intel-
lectually, and so on. We don’t need 
to analyse each and every activity to 
label it as catering to one or other 
aspect. However, we do need to 
remember all the different aspects 
so that we don’t overlook any. Those 
who work with young children have 
to stop now and again to check that 
they are caring for and supporting 
the whole child.

Part of a community
Developing resilient children — chil-
dren who are able to solve problems, 
deal with difficult situations and look 
for appropriate support — is an aim 
for most parents. ECD programmes 
can assist with this aim as they help 
children to feel they belong to some-
one who loves them and will protect 
them — this security is the founda-
tion of resilience.

Watch the post for your Nedbank Readathon pack.
In the pack you will receive:
� ten full-colour posters, one poster for each grade from Grade R to

Grade 10 (Grades 5 and 6 share a poster), linked directly to the
appropriate requirements of the National Curriculum Statement
(NCS)

� a Readathon information sheet with details of how to enter the
Nedbank Readathon 2008 Competitions for individual learners and
for schools.

‘The more you read,
the more you know’

1-5 September 2008

For more information contact (011) 496-3322, or visit the website at www.read.org.za

CELEBRATE LITE
RACY AN

D READ
ING DU

RING THE NEDBANK READA
THON 2008

WEEK

NEDBANK READATHON 2008

Then enter the Nedbank Readathon 2008 schools’ and
learners’ competition.

The competition closes 20 March 2009.

Many very young children are 
adversely affected by the Aids pan-
demic and ECD centres can offer 
much needed support to them by 
helping to provide some of the love 
and support that all children need. 
The parents and caregivers can 
also find support in their local ECD 

centre. Most of these are grannies 
who often need support and care as 
much as the children do.

The ECD programme should be 
a part of the community, involving 
parents and others and strength-
ening the understanding that “it 
takes a village to raise a child”. 

This may be more possible in a 
rural area than in a peri-urban or 
urban area, but it is something we 
have to strive towards.

Rights, responsibilities
The rights of young children are 
clearly stated in the South African 
Constitution, the United Nations 
Convention on the Rights of Chil-
dren and the African Charter on 
the Rights and Welfare of the Afri-
can Child. Adults are the custodians 
of such rights as children cannot 
access these rights on their own.

These rights must be protected by 
everyone who works with children 
or comes into contact with them — 
almost everyone in the community.

Children attending the pro-
gramme should be able to drink 
clean water and eat nutritious food 
or snacks. Little children learn 
about their responsibilities through 
knowing and feeling that they are 
part of a group and in learning to 
share with others and to help care 
for one another.

Snoeks Desmond is an independent 
consultant with many years of  
experience in the ECD sector

The next article on early childhood 
will be about government’s pro-
grammes and commitment to ECD

who are well-rounded
Children’s rights  
and responsibilities

• To get a hug and love
• Not to be touched against  
my will
• Not to insult others
• To get attention when I need it
• To show respect to friends
• To play with friends
• Not to laugh at other children
• To tidy my room
• To care for animals around  
the home
• To help my parents when they 
ask for help
• To live in a home with my family
• To talk nicely to adults (show 
respect to adults)
• To be treated nicely and not to 
be insulted
• To solve problems without 
hitting anyone
• To have food when I need it
• To go to the doctor or clinic 
when I’m sick
• To be listened to when I want  
to speak
• To go to school or pre-school
• To listen to others when  
they speak
• To be cared for
• To have books for school

All aspects of childhood must be taken into account
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W
hen Rosina Let-
soalo started col-
lecting pieces of 
metal to sell to 
scrapyard deal-

ers in 1976, she did not take it seri-
ously — it was just another way 
of supplementing her low-paying 
domestic job. Now she will not 
swop it for anything.

These days she collects empty 
cans, which she sells to Collect-a-
Can, and her reasons for being so 
passionate about this seemingly 
ignominious activity are obvious: 
because of it Letsoalo has managed 
to feed, clothe and put her five chil-
dren through school, up to matric. 
And she has created employment 
for seven local people. 

“I am happy that I have been 
able to achieve this through a kind 
of job that most people despise. It 
has not been easy to see these kids 
through school. This is an achieve-
ment some people can only dream 
about,” says Letsoalo.  

All her children, except the 
youngest who is still at school, are 
employed and fending for them-
selves. “My firstborn is a cashier at 
a sorghum beer outlet in Pretoria, 
my second child works for a paving-
brick company in Limpopo, the 
third has just completed his matric 
and wants to join the army, while 
the fourth is working for one of the 
big local banks. The last one is in 
grade seven,” says Letsoalo.

Sixty-year-old Letsoalo was born 
and bred in an area of Pretoria for-
merly known as Lady Selborne 
(it is now called Suiderberg). She 
dropped out of school at an early 
age because her mother, a domes-
tic worker, could not afford to pay 
for her schooling. She was forced to 
get a job as a housemaid. The salary 
was poor and collecting and selling 
scrap metal became her way of aug-
menting it. 

“At the time they were paying 
between R27 and R30 a bag. People 
would come to me with bits of iron 
and I would pay them with a cupful 
of salt,” recalls Letsoalo. 

When her family left Pretoria and 

settled in Maubane village in Ham-
manskraal, she continued with what 
she knows best. In 1991 she forged a 
relationship with the local Collect-a-
Can depot and the pay improved.

“Collect-a-Can pays better than 
those guys in Pretoria. Instead of 
paying us per bag, they weigh each 
load and pay per kilogram. For steel 
cans we get R2,20, and R3,60 for 
those made of aluminium,” she says.

The opening of Carousel Casino 
not far from her village worked in 
her favour. With throngs of gam-
blers visiting the casino, she was 
assured of mountains of cans most 
of the time. It brought a measure of 
success in that Letsoalo could turn 
her “odd job” into a formalised oper-
ation. Soon things fell into place and 
not only has she created jobs for the 
locals, but the chief of the village has 
donated a piece of land to serve as 
a workstation. She can even afford 
to hire a machine that neatly com-
presses and packages the cans.

Despite dropping out of school at 
an early age, Letsoalo values edu-
cation. She has developed a close 
working relationship with local 
schools, donating a percentage 
of her profit to those in need of 
help. “The schools we donate 
to are those with poor infra-
structure. But we do not only 
make a donation, we also edu-
cate learners about the need to 
keep their environment clean 
by helping us collect cans,” 
says Letsoalo. 

The first school to benefit 
from her generosity was the 
nearby Dooka Primary 
School, whose prin-
cipal was helpful 
in introducing 
Letsoalo to the 
casino man-
ager, making 
it easy for her 
to access empty 
cans. “After a year 
or so the school got 
a handsome donation 
for refurbishment,” 
laughs Lesoalo. “We 
then turned out atten-

Environment

Collect-a-Can is celebrating its 15th 
birthday this year. Thabo Mohlala met 
one of its best-known recyclers

working relationship with local 
schools, donating a percentage 
of her profit to those in need of 
help. “The schools we donate 
to are those with poor infra-
structure. But we do not only 
make a donation, we also edu-
cate learners about the need to 
keep their environment clean 
by helping us collect cans,” 
says Letsoalo. 

The first school to benefit 
from her generosity was the 
nearby Dooka Primary 
School, whose prin-
cipal was helpful 
in introducing 
Letsoalo to the 
casino man-
ager, making 
it easy for her 
to access empty 
cans. “After a year 
or so the school got 
a handsome donation 
for refurbishment,” 
laughs Lesoalo. “We 
then turned out atten-

tion to Mmatlhane Primary School.” 
She says they are now involved with a 
school for the disabled. 

Moses Chauke (34) began working 
for Letsoalo in 2005. “I was unem-
ployed for a very long time. After 
doing odd jobs in the village, I heard 
about this project and decided there 
and then to join her,” he says. Since 
then, Chauke has been able to pay for 
his child’s crèche fees and he is able 

to provide for other basic needs.
Employee Thabo Hika tells his story: 

“I used to be involved in crime and was 
once arrested for robbery. I had no 
sense of direction at all and I seemed 
destined for total failure in life.” 

He says since he joined Letsoalo 
last year, he is at peace with him-
self and is more responsible. “I will 
always be grateful to her. I wish her 
business will grow even stronger.”

Rosina Letsoalo (above) has 
turned an environmentally 
friendly way of earning 
money into a career; and 
children at the Collect-a-Can 
depot (right). Photographs: 
Shepherd Tozvireva



Distance Education Programmes

The University of Pretoria 
offers three distance education 
programmes to teachers who 
want to advance their careers:

ACE: Education Management • 

ACE: Special Needs Education • 

BEd (Hons) Education • 
Management, Law and Policy 

We offer:

Excellent student support • 

Fees covering all learning • 
material – no hidden costs 

Exam centres and contact • 
sessions throughout South 
Africa

Leading Mindswww.up.ac.za

All educators who would like to find out more about the University’s distance 
programmes are invited to return this coupon to: PO Box 22041, Helderkruin, 
Roodepoort, 1733 or fax it to (011) 768-1248.  For further enquiries, you are 
welcome to contact Andries Pelser at tel: (011) 760-3608 or cell: 073 232 3173 
e-mail: edutel_upta@iafrica.com *www.edutel.co.za

Title: ................  Initials:  ....................  Surname ........................................................

Postal address:  ...........................................................................................................

......................................................................................................................................
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Ours is the only University with the unique Open 
Learning System that lets you structure your 
studies to suit your personal circumstances. 
So you decide when you are ready to write 
exams.

As a student you will receive excellent support. 
We are constantly in touch through sms, phone 

and fax. We have annual contact sessions at 
various centres throughout the country and have 
more than 100 examination centres nationally.

There are no hidden costs in our fee structure. 
Your programme fees cover learning materials, 
textbooks, examination fees, stationery etc.

We also disburse student loans repayable in 
very easy installments. 

The University of Pretoria is a world-class 
institution whose staff and students are often 
honoured for their academic achievements. 
Join this Faculty and you join the leaders in 
education.

KNOWLEDGE IS POWER
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Tips for teachers
99 ways to say “good!”
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3
4
5
6
7
8
9

10
11
12
13
14

15
16
17
18
19
20
21

22
23
24
25
26
27
28
29
30

31
32
33

You’re on the right track now
You’re doing a good job
You did a lot of work today
Now you’ve figured it out
That’s right!
Now you have the hang of it!
That’s the way!
You’re really going to town!
You’re doing fine
Good job, (name the student)
Very nice indeed!
That’s coming along nicely
That’s a good student!
You did it that time!

Great!
Fantastic!
Terrific!
Good for you!
You outdid yourself today
Good work!
You certainly are doing that
much better today

Excellent!
That’s great!
Super!
Nice going!
Good going!
Keep it up!
Wonderful!
Wow!
Keep working on it, you are
getting better

Much better!
Good for you!
That’s much better

34
35
36
37
38
39
40
41
42
43
44
45
46
47
48
49
50
51
52
53
54
55
56
57
58
59
60
61
62
63
64
65
66
67
68
69
70
71
72

Good thinking!
Exactly right!
Now you have it!
That’s the best you’ve ever done
You make it look so easy
I have never seen anyone do it better
That’s better!
Way to go!
Not bad!
Superb!
You’re getting better everyday
That is really nice!
I knew you could do it
Keep up the good work
You’re doing beautifully
You’re really working hard today
That’s the way to do it!
Keep on trying
That’s it!
Nothing can stop you now!
You’ve got it made
You are very good at it
You are learning fast
I’m very proud of you
You certainly did well today
You’ve just about got it
You’ve got your brain in gear today
I’m happy to see you working like that
I’m proud of the way you worked today
That’s the right way to do it!
You are really learning a lot
That’s better than ever
That’s quite an improvement
That’s not half bad!
Marvellous!
Now you’ve figured it out
Perfect!
That kind of work makes me very happy
Fine

73
74
75
76
77
78
79
80

81
82
83
84
85
86
87
88
89
90
91
92
93
94
95
96

97
98
99

That’s good!
That’s it!
Right on!
I like that
Sensational!
Tremendous!
Look at you go!
It’s a pleasure to teach when
you work like that

I think you’ve got it now!
Outstanding!
You remembered!
Couldn’t have done it better myself!
Now that’s what I call a fine job
You did that very well
Congratulations!
That was first class work
You figured that out fast
You’re really improving
That’s the best ever
Good remembering!
You haven’t missed a thing
You’ve got that down pat
You really make my job fun
Congratulations! You got (number
of behaviours) right!

You’ve just mastered that!
One more time and you’ll have it
You must have been practicing

Tips for teachers
brought to you by

1313
1414

15
1616

That’s a good student!
You did it that time!

Great!
Fantastic!

44
45
46
47
48
49
50
51
52
53

You’re getting better everyday
That is really nice!
I knew you could do it
Keep up the good work
You’re doing beautifully
You’re really working hard today
That’s the way to do it!
Keep on trying
That’s it!
Nothing can stop you now!

You certainly are doing that
much better today

Excellent!
That’s great!

Nice going!Nice going!
Good going!Good going!
Keep it up!
Wonderful!

Keep working on it, you areKeep working on it, you are

58
59
60
61
62
63
64
65
66
67
68

Wow!

That’s good!
That’s it!
Right on!
I like that
Sensational!
Tremendous!
Look at you go!

That’s good!That’s good!
That’s it!
Right on!
I like that
Sensational!
Tremendous!
Look at you go!

That’s it!

Fantastic!

34
35

Good thinking!
Exactly right!

73
74
75
76

That’s good!
That’s it!
Right on!
I like that

Superb!

80

81
82

It’s a pleasure to teach when
you work like that

I think you’ve got it now!
Outstanding!

It’s a pleasure to teach when
you work like that

Outstanding!

Guiding 
young adults
The education department is providing 
support to educators to deal with teenage 
pregnancy, writes Jamela Robertson 

T
he department of education 
is gravely concerned by the 
number of  learner preg-
nancies in South African 
schools. The causes are too 

complex to find simple solutions. The 
problem cannot be addressed by one 
person or organisation alone. 

The department recognises the det-
riment that learner pregnancies pose 
to girls’ futures in particular, and com-
mends educators for their hard work in 
managing the situation.

In these times of rapid social change, 
young people are vulnerable to social ills 
and need our protection and support. 

Schools are places where learn-
ers are meant to be equipped with 
life skills. 

We need to work together as caring 
communities, that is, government, edu-
cators, educator formations, commu-
nity organisations and parents, to instil 
constructive values in our learners and 
guide them to make positive choices, 
particularly delaying sex and striving for 
an education.  

Learner pregnancies are a barrier to 
learning and deprive mainly girls of edu-
cational opportunities. They also expose 
learners to HIV and Aids and other 
health risks, since pregnancies normally 
result from unprotected sex. 

Education provides a platform 
to address learner pregnancy, by 

inculcating in learners values of 
responsible behaviour.

The department developed the 
Measures for the prevention and 
management of learner pregnancy 
(Measures), to assist learners and 
educators in preventing and reduc-
ing schoolgirl pregnancies. 

The measures are also intended to 
help educators to understand how to 
support learners who become pregnant.

Beginning with a special inset in this 
edition, the department will be publish-
ing a series of monthly resource post-
ers: Genderations, in the Teacher. These 
resource materials are to assist teachers 
to implement the measures, by provid-
ing information for teachers who deal 
with learner pregnancies regularly.

The department believes that teach-
ers — as adults and professionals who 
engage directly with learners — have the 
power to influence learners’ lives for the 
better, by championing their rights and 
best interests.  

Messages in the Genderations series 
can be used by teachers as part of class-
room discussions, to encourage learners 
to delay sex in pursuit of education.

• Jamela Robertson is from the depart-
ment of education’s gender equity 
directorate.  Joan Dommisse is taking a 
break this month. Her column, Postive 
Perspectives, will resume next month.

Teen pregnancies are being tackled head on. Photo: Oupa Nkosi 
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Teach in the USA.
Show students how much the world has to offer them.  

Inspire others with new perspectives. Travel. Undertake 
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Postgraduate Programme in
Language Learning & Technology

Qualified in languages?
Interested in computers?

Want to bring ICT into your classroom?

MPHIL IN HYPERMEDIA FOR LANGUAGE LEARNING
Learn to develop material for computer-assisted language learning (CALL).  This two-
year MPhil programme provides an introduction to ICT and educational hypermedia, 
enabling students to design, develop, deliver and critically evaluate hypermedia material 
for language learning.  Emphasis is on web delivery of educational material.  Complete 
the programme on campus (after hours) or through distance tuition. Instruction is in 
English, but assignments and examinations are accepted in either Afrikaans or English. 

Entry requirements are a Bachelor’s degree which includes a language (preferably as a 
major), as well as basic knowledge of web browsing, e-mail and word processing.  Any 
other skills which are required for successful completion of the course are part of the 
programme.

Closing date for applications: 28 November 2008 for admission in 2009

Visit the website of the Department of Modern Foreign Languages at
http://www.sun.ac.za/forlang/mphil_hyll.htm for more information on our programme  as 
well as other postgraduate programmes offered by the department. 

For more information on the MPhil (HyLL), contact the programme 
co-ordinator at rdt@sun.ac.za or tel. 021 808 2050, or the secretary at 
lizellee@sun.ac.za, tel. 021 808 2133 or fax 021 808 2035.



Writing a quality report card

T
eachers don’t like spend-
ing hours doing paper-
work. Yet there’s one 
type of paperwork that, 
if done well, improves 

teaching results — the report card.
A well-written report card lets the 

learner and parents know that the 
teacher is caring, positive and will-
ing to help. Good working relation-
ships between the teacher and the 
learner are nurtured. Parents will 
be encouraged to work with the 
teacher to bring out the best in their 
children. The teacher’s classroom 
efforts have more impact and better 
results are achieved.

Information required
What information should be on the 
report card? In 2006 the department 
of education in Victoria, Australia, 
gave these teacher guidelines:

1. Clear information on what the 
learner has achieved (such as marks 
and symbols);

2. Suggestions for areas of improve-
ment that the learner should work on 
in the future;

3. Information on how the school 
will help the student to improve 
(such as with extra lessons after 
school); and

4. Suggestions on how parents can 
help their child to improve (such 
as checking that all homework has 
been done).

Not every report card includes 
comments on points three and four 
above, yet every report card should 
discuss at least the first two points. 
In the quality school everyone’s in 
a state of continuous improvement. 
Top learners — distinctions and 
awards notwithstanding — can be 
guided to take on new educational 
excellence challenges.

Style
The KISS (Keep It Simple, Sam) 
principle applies to report writing. 
Avoid using specialist words. This 
applies especially to terms used in 
outcomes-based education. Use sim-
ple words and keep sentences short. 
No sentence should be longer than 
25 words.

Tone
Parents are proud of their children 

and most children want to please 
their parents and teachers. Teachers 
need to be aware of these realities 
when writing remarks.

More important than the marks 
or symbols on a report card is the 
tone of the written comments. As 
often happens, a learner might get 
a low mark but has made an excel-
lent effort. That perseverance needs 
to be praised. Focus on the posi-
tive. Encouraging remarks spur the 
learner on. 

Obviously, the teacher needs to 
ensure that comments are hon-
est. The truth can be given tact-
fully. Examples of the “soft-touch 
approach” given by the Association 
of Teachers and Lecturers for learn-
ers struggling with school work are:
● tries hard but needs extra support;
● is fairly keen but has a short 

concentration span;
● does his best but lacks confi-

dence; and
● acquires new skills/concepts 

after much practice.
When the schoolwork is very 

poor, it might be better not to write 
remarks. Instead, give a written 
 invitation on the report card for the 
parents to attend an interview with 

the child’s teachers. Written words 
can be seen to be cold and harsh. A 
sensitively handled interview can 
deal with tough issues in an empa-
thetic, caring manner.

The ‘hamburger-
style’ report
A report card can be a delicious read-
ing experience. Remarks could be 
structured like a hamburger. The top 
and bottom halves of the burger bun 
can parallel the opening and con-
cluding remarks on the report. The 
hamburger filling is the “meat” of the 
teacher’s remarks.

Start the written remarks with 
a positive comment. Then get to 
the “meat” of the report. Discuss 
the learner’s work performance. 
Give positive criticisms if needed 
and indicate areas for further 
improvement. End the report with 
another affirming statement about 
the learner.

Remarks can reflect the teacher’s 
knowledge of the learner beyond the 
classroom. For example, a teacher 
who was also a sports coach wrote, 
“What a skilful and fearless netball-
team shooter you are, Lydia!”

Quality schools strive to develop 

the character of the learner. A com-
ment about a learner’s positive val-
ues could be a fitting ending to a 
report. A typical remark could be: 
“Albert’s friendliness and sense of 
caring make him well liked by all.”

Conclusion
A report card isn’t only an assess-
ment of the learner. It’s about the 
teacher too. The parent reading the 
report quickly picks up the teacher’s 
level of care and understanding of 
the child. Correct spelling, language 
usage and neatness reflect the teach-
er’s professional standards.

The teacher has a splendid chance 
to motivate the learner through the 
skilful writing of the report card. 
A wise teacher reflects before writ-
ing remarks. Write a quality report 
card for a learner and reap instant 
rewards in the classroom.

SAQI (South African Quality Insti-
tute) has school-based leadership 
and management programmes. Poor 
schools are sponsored. For more 
details contact Vanessa du Toit on 
012 394 5006 or vanessa@saqi or 
Richard Hayward on 011 888 3262 
or rpdhayward@yahoo.com

Report cards provide excellent opportunities to inspire learners, argues Richard Hayward
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Adelaide Thipe of Belle School in Orlando West knows that report cards are as much about teachers as they 
are about learners. Photograph: Lisa Skinner
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What reports should mention

Achievements such as
marks or symbols

Where the learner can improve

How the school can help
the learner to improve

How parents can help their
child to improve

An “A” for teacher 
Report cards that work 

How to say it

Simplicity works best. Keep
sentences short and avoid
difficult words

Tell the truth about a learner
but use an encouraging and
supportive tone 

Don’t leave out mention of
the learner’s good pointsthe learner’s good points

Make it good to read

Start with a positive remark

The middle part is a discussion
of the learner’s performance
and suggest ways to improve

The report should end with a
further positive remark about
the learner

and suggest ways to improve

The report should end with a
further positive remark about
the learner
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T
ravellers the world over 
are discovering that 
decades  of ignoring  a 
country has its bene fits. 
This is particularly true 

where Zambia is concerned. The raw 
material is beyond compare — vast 
tracts of wild, untamed Africa.

Like the proverbial iceberg, tourists  
have for the past decade tripped over 
the tip of Zambia’s potential, namely 
Livingstone — home of the Victoria 
Falls. But the truth is that Zambia is 
so much more than Livingstone.

The country has several hidden 
assets. There’s the Kafue National 
Park — all 40 000km2 of it. With a 
handful of lodges and bush camps, 
it guarantees exclusivity. And what 
about the Lower Zambezi National 
Park? At just more than 4 000km2  
— and another 6 000km2 that fall 
under the control of bordering  game 
management areas — and with a 
selection of top-class lodges, there 

is little to compare with this piece 
of paradise.

The Kafue and Lower Zambezi may 
be the jewels in Zambia’s crown, but 
are far from the only ones. There are 
other treasures such as the Kasanka 
National Park, where each Novem-
ber millions of straw-coloured  fruit 
bats gather on an annual migration 
rivalling that of their Mexican free-
tailed cousins. And the Bangweulu 
wetlands — a magical place whose 
name means “where the water meets 
the sky” — is the home of the almost 

mythical shoe-bill stork, the holy 
grail of twitchers the world over and 
an ornithological “tick” of note.

Here are a couple of hot deals 
when it comes to where to stay.

Lower Zambezi National Park
Royal Zambezi Lodge: It’s bush 
chic and perfect for a special occa-
sion, romantic sojourn or a spot of 
pampering.

The Royal has it all — and more: 
enormous enamelled bathtubs and 
plush armchairs to sink into, a wooden 

deck that reaches out over the waters 
of the mighty Zambezi, and the ubiqui-
tous rim-flow pool and spa to boot.

The lodge is draped along the banks 
of the Zambezi like a string of African 
beads. Its 14 chalets are designed to 
make the most of the stunning sun-
sets, with huge windows opening on to 
private stoeps. Four deluxe rooms have 
their own plunge pools and salas.

“We don’t mind our guests putting 
their feet up and curling up after a 
hard day’s game viewing in the park 
or on the river,” says general manager 
Tony Fouché. “We may be luxury, but 
we’re definitely not snobs.”

Royal Zambezi Lodge is a 25-
minute flight from Lusaka. Royal Air 
offers scheduled and charter flights. 
More information is available at 
www.royalzambezilodge.com.

Kafue National Park
Hippo Lodge: A simple, rustic camp 

on the banks of the Kafue River 
where hospitality and relaxation 
mean more than the thread-count of 
your duvet cover.

Hippo offers four comfortable 
houses, from the six-sleeper self-
catering  Stony House to a pretty, river-
side honeymoon suite with a fabulous 
natural stone bathtub, a “floating” 
queen-sized bed and a 180° view of the 
water. Food is wholesome and home-
cooked and the service top-notch.

Owner/manager Bruce Whitfield is a 
sterling safari guide and guests accom-
panying him on game activities get 
the chance to see rare endemic species 
such as the sitatunga and De Fasser’s 
waterbuck, as well as the Pels fishing 
owl, the half-collared kingfisher and 
the African finfoot. Islands in the river 
double as picnic spots where lunch 
is caught fresh and served al-fresco. 
Coming soon is a fly camp at the con-
fluence of the Kafue and Lunga rivers.

But Hippo has a unique feature that 
puts it head-and-shoulders above 
the other lodges in the park: its own 
hot spring. This natural geo-thermal 
wonder offers guests the chance to sip 
sundowners in warm, bubbling, fresh 
water in the middle of pristine bush.

Hippo Lodge is a five-hour drive 
from Lusaka and transfers can be 
arranged as can charter flights. More 
information is available at www.hip-
polodge.com.

Sharon van Wyk 
discovers Zambia’s 
unspoilt treasures

Travel

Fighting HIV/Aids
Advertorial

The Open Learning Group, in associa-
tion with North West University, is offering 
an accredited off-campus programme on 
HIV/Aids. Our programme has a holistic 
approach on HIV/Aids in the workplace 
not only from an individual aspect, but the 
impact it has on all walks of life.
The economic burden placed on in-

dividuals as well as business has far-
reaching implications. Since people are 
the country’s assets, a business is a shell 
without people. One of the threats today 
is HIV/Aids. Managers do not have any 
control over the influence the disease 
has on business. However, by education 
you can create awareness of the dos and 
don’ts and improve knowledge on meth-
ods to prevention. 
Open Learning Group, in association 

with NWU, offer a training and aware-
ness solution that will address these 
challenges. Among these are awareness, 
acceptance and attitude, the importance 
of knowing your status and prevention 
methods. 
Create an understanding of the impact 

of HIV/Aids in a micro and macroeco-
nomic environment. Design and develop 
workplace policies and procedures. Im-

prove relationships by educating staff on 
relationships and acceptance of people 
living with HIV/Aids.
The programme is a flexible study mod-

el accessible to people in any location 
and they can manage their own learning 
pace. It is accessible to people with ir-
regular working schedules and has no or 
little impact on the business process. 
People do not have to attend training 

sessions. Continuous support is given 
by means of subject specialists from 
North West University, SMS, call centre 
and internet. On successful completion 
the participant is issued a North West 
University Certificate.

Enroll now in this programme 
by contacting our call center 
on Tel: 011 670 4850 or 
SMS: 31948
or e-mail: Charlotte@olg.co.za

Royal Zambezi Lodge’s perfect sundowner spot: a private plunge pool 
overlooking the mighty river. Photograph: Paul Henning/Painted Earth

Getting there
Zambian Airways operates 
daily flights to Lusaka from 
Johannesburg’s OR Tambo 
International Airport. More 
information is available at 
www.zambianairways.com and 
www.zambiatourism.com



21 

 September 2008 theTeacherLabour

T
he following question 
was sent to the Teacher: 
I would like to know if 
you can help with infor-
mation about employ-

ment. I have been working at a 
school for 13 years under different 
governing bodies, with no benefits 
from the school. I heard that there is 
a law that says that an employee who 
has been working for more than 10 
years must be regarded as a perma-
nent employee. I live in fear that my 
job might be terminated any time, 
especially because I am instructed 
to reapply for the same position 
each year. I don’t receive a public  
holiday allowance, Sunday or night-
shift allowance and I am refused 
annual leave.

Answer: The most important 
piece of advice is that the reader 
should consult a labour lawyer who 
will be able to deal with the specifics 
of this case in terms of labour law. 
I assume that the reader has a con-
tract of employment and he needs to 
take a copy of this contract with him 
when consulting the lawyer. Labour 
law is a complex field and is best 
dealt with by people with specialist 
knowledge of labour law.

The information provided by 
the reader also does not indicate 
whether he is employed by the 
school (as represented by the school 
governing body) or by the provincial 
department of education as repre-
sented by the head of department. 
His conditions of employment, any 
legal recourse that he may have and 
the likely cost of litigation will differ 
significantly depending on which of 
these two entities is his employer.

Such as every other employee in 
South Africa, he is provided with 
a degree of protection by the Basic 
Conditions of Employment Act. This 
Act prescribes certain minimum con-
ditions of employment. Some of the 
most important conditions set out in 
the Act are listed below.

The employer must supply the 
employee with the following particu-
lars in writing on commencement of 
employment:
l the full name and address of the 
employer;
l the name and occupation of the 
employee or a brief description of 
the work for which the employee is 
employed (job description);
l the place of work and where the 
employee is required or permitted to 
work;
l the date on which the employment 
began;
l the employee’s ordinary hours of 
work and days of work;
l the employee’s wage or the rate 
and method of calculating wages;
l the rate of pay for overtime work 
(where applicable);
l any other cash payments that an 
employee is entitled to;
l any payment in kind that the 
employee is entitled to and the value 
of the payment in kind;
l how frequently remuneration will 
be paid;
l any deductions that will be made 
from the employee’s remuneration;

l the period of notice required to ter-
minate a job or, if employment is for 
a specified period, the date when the 
employment is to terminate; and
l a list of any other documents that 
form part of the contract of employ-
ment, indicating a place that is rea-
sonably accessible to the employee, 
where a copy may be obtained.

Keeping records
l The employer must keep a record 
for a period of at least three years 
(from the date of last entry).

Remuneration  
The employer  must  give the 
employee the following information 
in writing on each day the employee 
is paid, that is, this information must 
be supplied on or with the employ-
ee’s payslip:
l the employer’s name and address;
l  the  employee ’ s  name and  
occupation;
l the period for which the payment 
is made;
l the employee’s remuneration in 
money;
l the amount and purpose of any 
deductions made from the remuner-
ation; and
l the actual amount paid to the 
employee.

Working hours
l Maximum working hours:
The maximum number of “ordi-

nary” working hours (hours exclud-
ing overtime) that an employee may 
be required to work is 45 hours in 
a week and nine hours in a day for 
an employee who works a five-day 
working week (or eight hours a day 
for an employee who works a six-day 
working week). 
l Meal intervals: Meal inter-
vals are not normally paid working 
hours. An employee is entitled to a 
meal interval of at least one continu-
ous hour after he or she has worked 
continuously for five hours.

Leave
Annual leave
l Each full-time employee is enti-
tled to 21 consecutive days of leave in 
any “annual leave cycle”. An annual 
leave cycle is a period of 12 months of 
employment.

Maternity leave
l An employee is entitled to four 
consecutive months of maternity 
leave. Maternity leave may begin at 
any time from four weeks before the 
expected date of birth, unless other-
wise agreed, or at a date from which 
a doctor or midwife certifies that it is 
necessary for reasons of the employ-
ee’s or her unborn child’s health.
l No employee may work for six 
weeks after the birth of her child.
l Employees are required to give 
an employer at least four weeks’ 
notice of the date when the employee 

intends to begin maternity leave and 
to return to work after maternity 
leave.
l Maternity leave is not required to 
be paid leave.

Sick leave
l The sick leave entitlement of an 
employee is based on a 36 months’ 
employment cycle with the same 
employer. This is called the “sick 
leave cycle”.
l The amount of sick leave that an 
employee is entitled to is equal to 
the number of days that an employee 
would normally work in six weeks. 
For a full-time employee working a 
normal five-day working week, that 
would be equal to 30 days of sick 
leave in any 36-month period.
l Sick leave is paid leave.

Terminating a job
A contract of employment is termi-
nable at the instance of either the 
employee or employer on notice 
of not less than one week for an 
employee employed for six months 
or less, two weeks for an employee 
employed for more than six months 
but less than a year, and four weeks 
for an employee who has been 
employed for more than a year. It is 
important to note that this provision 
does not give an employer the right 
simply to terminate the employment 
of an employee without reason.

On termination of service, every 
employee has the right to be issued 
with a certificate of service which 
provides the following information:
l the employee’s full name;
l the name and address of the 
employer;
l the date of commencement and 
date of termination of employment;
l the title of the job or a brief 
description of the work for which the 
employee was employed at date of 
termination;
l the remuneration at date of termi-
nation; and
l if the employee requests it, the rea-
son for termination of employment.

Alan Clarke is a former school prin-
cipal and author of The Handbook 
of School Management. Please note 
that his answer is not meant as legal 
advice, but an attempt to explain 
to readers the kind of protection to 
which they are entitled

What’s in your contract?

Labour law is a 
complex field, but 
working conditions 
for teachers can 
roughly be guided by 
the Basic Conditions 
of Employment Act. 
Photo: Oupa Nkosi

Alan Clarke outlines how you can familiarise yourself with the conditions of employment
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A way of managing the risk of misinformation is to 
go to credible newspaper sites for relevant news 
articles. Again, one must be selective as bias, or point 
of view, can be a problem and one needs to be aware 
of this. There are many good quality newspapers 
available though, that endeavour to have a neutral 
view. There are online newspapers that complement 
the hard copy and several support education by also 
providing lesson plans linked to news articles. One 
of the best available is the New York Times Learning 
Network. 
A simple search using ‘South Africa’ as a search term 
on the NYT Learning Network revealed a lesson 
plan actually based on a book written by Bill Keller 
called “Tree Shaker: the story of Nelson Mandela.” 
Ë<http://www.nytimes.com/learning/issues_in_
depth/20080328.html>

News and views: creating lessons based on news and events

One of the many advantages of 
using the Internet is the currency of 
information available online. It is so 

easy to upload any sort of story, be it 
in a blog, a wiki, or even onto a 

website. Finding information is equally 
easy, although one must be quite 

discerning about what one chooses to 
use! There is always the risk of finding 

and using a resource that is unsub-
stantiated, or is simply not true.  There 

are many websites dedicated to 
evaluating information and one

 common criterion is that of 
authority. Who actually is responsible 
for the information and what makes 

that person an authority?

ing lessons based on news and events

links to relevant websites including cross-curricular 
sites (interdisciplinary connections), wrap-up 
homework, further questions, evaluation and 
assessment, vocabulary and extension activities.

Another source of news based lesson plans is the 
Guardian online newspaper in the United Kingdom. 
Herewith is a link to a lesson on Zimbabwe 
Ë< http://www.guardian.co.uk/education/2008/
jul/08/teaching.learnlessonplans>. These lesson plans 
can be adapted to suit our local context and can also 
form a starting point for discussion, enquiring if there 
is there is any sort of bias. These lesson plans can also 
give ideas on how to create a lesson based on a local 
story. 

Typically NYT Learning Network lessons are made up 
of the following components: overview,  objectives, 
resources and materials, activities and procedures, 

Citizenship is one of the subjects in the UK 
curriculum and as a result there are many resources 
available which can be used in Life Orientation. They 
can also be used as debate topics because generally, 
there are accompanying websites that have been 
carefully selected and listed for use in the debate. An 
example of an interesting debate type site is CBBC 
NewsRound Ë<http://news.bbc.co.uk/cbbcnews/>.
Learners can also create their own news stories. A site 
which takes them through the steps is 
Ë< http://news.bbc.co.uk/2/hi/school_report/4780167.
stm>.

Two sites for making newspapers are 
“Making the News” Ë< http://mtn.e2bn.net/rostra/
news.php?r=1&t=2&id=14> and “Creating a Classroom 
Newspaper” Ë<http://www.readwritethink.org/
lessons/lesson_view.asp?id=249>.

Lesson plans based on current events are 
available at Ë<http://www.breakingnewsenglish.
com/>, an example of which is “Toxic chemicals 
found in household products” Ë<http://www.
breakingnewsenglish.com/0807/080729-household_
products.html>. What is interesting about this site 
is that one can receive the lessons in a podcast 
(audio�le) and also subscribe to new lessons in a RSS 
Feed (see Andrew Moore’s article). 

There is also Global Gateway Ë<http://www.
globalgateway.org.uk/default.aspx?page=352>,
another site which delivers lessons to do with current 
events and with global content.

Ideally we will be able to create our own lessons 
using these ideas and using the Lesson Planning Tool 
on Thutong. 

If you goËhttp://www.thutong.org.za, click on 
Curriculum then on one of the Learning Spaces. You 
will be able to access the lesson planning tool tab 
at the top. The step-by-step process is very easy to 
follow. If learners write their own stories and lessons 
based on their stories are uploaded onto the portal, 
using the Upload Resource tool, we will really be 
creating authentic home-grown resources. Imagine 
a school having a newsworthy event which the 
learners can write about. A lesson based on their 
story of the event could be created; this would have 
so much more relevance to the learners than a story, 
and lesson, entirely foreign to them. 



Making the most of change

O
ne advantage of infor-
mation gleaned from 
the internet over that 
available in school 
resource centres or 

libraries is the currency of the data. 
Instead of using statistics from an old 
set of encyclopaedias you can provide 
your class with the latest data. Yet 
this very advantage can sometimes 
also be the internet’s most frustrating 
characteristic. Staying current in an 
ever-changing environment can be a 
full-time pursuit, time we teachers can 
ill afford. So how can you keep track 
of new material published continu-
ally without having to do a new search 
everyday? This is where we introduce 
a nifty little utility called RSS.

RSS stands for Really Simple Syndi-
cation and is a small piece of software, 
or utility, which delivers updated con-
tent straight to you when a favourite 
source is revised. RSS feeds automati-
cally update and alert you as soon as 
new content such as additional mate-
rial or blog and forum comments are 
posted. That means you can stay in 
touch with what’s going on without 
having to remember to visit the site 
daily. For example, if you are teach-
ing general education and training 
grades (up to grade nine) using a 
theme of space travel and are using 
the progress of a Nasa space craft as 
it travels through the solar system it is 
worth subscribing to Nasa’s site feed 
and collecting the updates as soon 
as the latest news on that vessel’s 
progress is posted. Another exam-
ple where you might want to track 
changes is in a blog or forum discus-
sion. If you are following a discussion 
in Thutong’s History Learning Space 
forum on history teaching-related 
topics and would like to be notified 
when teachers add to the discussion 
then the RSS feed comes in handy. 

Sounds simple? Well, it is. It’s easy 
and free to subscribe: look out for, 
and click, either of these symbols on 
the website you want to track ... 

The program that contains the RSS 
utility is your internet browser (MS 
Internet Explorer, Firefox, Safari or 
Opera). Each browser alerts you in 
different ways to the availability of an 
update. In Internet Explorer 7 (www.
microsoft.co.za) you will find your 
RSS feed updates tucked away as a 
subsection of your Favourites folder. 

In my experience this is a little bit too 
subtle and I often forget to go and 
have a look. My updates pile up with-
out me realising (see figure below). 

Firefox 3 (www.firefox.com) places 
the RSS notifications in places where 
you notice them more obviously. The 
subscribed sites are listed in the menu 
bar where the updates can be accessed 
with a simple click. Firefox also offers 
you the option of receiving email noti-
fications. This last option I find the 
most useful. (See figure right)

A number of Web 2.0 or social net-
working sites now offer you notifi-
cations by email. Facebook (www.
facebook.com) is a popular social 
networking site that alerts you via 
email when friends or contacts want 
to interact with you. This type of syn-
dication is not the same as RSS but 
it offers a similar service. Thutong 
(www.thutong.org.za) also offers an 
email service for its forum discus-
sions. Simply click the “Email Sub-
scription Enabled/Disabled” icon 
located above the forum discussion 
(see figure above). Every time there is 

an addition to the discussion you get 
a notification in the post.

If computers are going to add value 
to our lives as teachers then we must 
learn a few productivity enhancing 
behaviours when using them. This one 
is real simple. 

Andrew Moore is a former teacher. 
He has an MEd degree in computer 
assisted education. He works for Neil 
Butcher and Associates, an education 
technology consulting company

Andrew Moore explains how to stay up to date with RSS feeds and email prompts

Customer Services
PO Box 12119, N1 City 
Goodwood, 7463
Tel: (021) 596 2300 
Fax: (021) 596 1222
Email: oxford.za@oup.com

FREE Teacher’s Hotline: 

0800 202 463
www.oxford.co.za

Developed specifically for the new Grade 12 National Senior Certificate exam.

Questions and answers as well as a mock NSC exam paper allow constant 
practice and highlight potential problem areas.

Revision timetable to assist learners and their parents to effectively plan for 
their upcoming exams.

Tips on common exam content, errors and how to deal with them 
encourage, build confidence and help prepare learners for the unknown.

RSS buttons

Favourites folder 
Finding RSS in Internet Explorer 7

Graphic: JOHN McCANN

Menu bar 
Finding RSS in Firefox 3

Graphic: JOHN McCANN

The theme of space 
travel could be 
enhanced by tracking 
the progress of a Nasa 
space craft
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Excelsior Machaka reviews 
PHYSICAL SCIENCES STUDY AND 
MASTER GUIDES FOR GRADE 
10 AND 11 by Karin Kelder and 
Weedaad Wasiep  
(Cambridge University Press) 
R96,95

T
his guide is an excel-
l en t  example  o f 
study material. It 
is compiled in such 
a way that it is a 

“must-have” for a physical sci-
ence teacher, who can use it as a 
daily handbook for all the yearly 
tasks. It can also be prescribed 
for learners as an examination 
practice book.

The study guide is arranged 
in a readable way and the first 
20 pages consist of informa-
tion needed by both learners 
and teachers. This informa-
tion includes a table of the 
international system of units, 
useful equations and differ-
ent types of graphs, symbols  
and guidelines. 

I t  a l so  covers  s ix  o ther 
i m p o r t a n t  c o n t e n t  m o d -
u l e s :  m e c h a n i c s ,  w a v e s , 
sound and light, electricity 
and magnetism, matter and  
material ,  chemical change 
and chemical systems.

Each module begins with 
an explanation of concepts 
for the themes. For instance, 
mechanics explains terms 
such as vector, scalar, dis-
tance, displacement and other 
related aspects. 

The graphs and calculations 
in this module are laid out in a 
way that will be easily grasped. 
Pictures and diagrams corre-
late with the explanation given. 
In the chemistry section there 
are excellent explanations and 
examples of diodes.

Learners will enjoy each page 
they go through and every con-
cept is simplified to suit all 
types of learners — the gifted, 
the hard-working and those 
who struggle.

The most interesting aspect 
of these guides is the practice 
questions at the end of each 
module. They are structured to 
look like the year-end examina-
tion papers. There are enough 

q u e s t i o n s  f o r 
multiple choice, 
match-type one 
word,  t rue or 
false, long ques-
tions and case-
studies. Besides 
the questions 
we a lso  f ind 
samples of typ-
ical final exam-
ination papers 
f o r  b o t h 
physics and  
chemistry.

F u r t h e r -
more, in the 
l a s t  pages 
of the study 
g u i d e s , 
l e a r n e r s 
w i l l  f i n d 
the mem-
oranda for  sample ques-
tion papers and answers for 
all activities in the guides 
from module one to the last 
one, module six. We also find  
a summary of the various 
terms used in the guides  
as a whole — a glossary in alpha-
betical order.

The Physical Sciences Study 
and Master Guides for grades 10 

and 11 
are packaged 
with one purpose only: to ben-
efit and empower teachers and 
learners. A school library without  
these materials would be lacking.

Excelsior Machaka is a teacher 
at Sekeleka High School in 
Ditatsu village near Bochum  
in Limpopo

Pam Reddy reviews  
A MATHEMATICAL DICTIONARY  
FOR SCHOOLS  
(Cambridge University Press) 
R96,95

Mathematics is a language 
that will always be the same 
regardless of where and when 
it is being used. 

I can recall the often 
mind-boggling volume of 
calculations in algebra, 
geometry or trigonometry 
that had to be understood, 
remembered and applied in 
final examinations.

This book, designed for 
learners from grade seven 
to 12, would certainly 
have gone a long way to 
making these journeys 
less painful.

The size and number of pages cleverly 
underestimates the volume of its 
contents, making the book appealing 
to the current brigade at schools who 

often practice and think: “I 
want it all, and I 
want it now!”

The dictionary 
format and the 
simple language 
used make 
information easily 
accessible.

The methods of 
cross-referencing 
allow the learner 
to go back to less-
understood or 
remembered concepts 
and calculations, 
thus reinforcing their 
basic knowledge and 
understanding. I went to 

the concept of “mass”, for example, and 
found cross-references in red indicating 
that I should also look at “weight”.

I did this and found myself going through 
other pages, looking for “imperial units”, 
“metric units” and then on to basic units of 
measurement, just to see where they led 
to. Learners can very easily go back to basics 
when grappling with the more difficult 
sections. The subtlety of the guidance offered 
is an added bonus in this compact book.

The one drawback is that all the 
monetary references and calculations  
are in pounds, rather than in the South 
African currency. 

I strongly recommend that, though 
this book makes a good reference for the 
learners it was designed for, it would make 
an excellent quick-reference for teachers.

Pam Reddy teaches computer literacy to 
grades one to seven at Durwest Primary in 
Reservoir Hills in KwaZulu-Natal

the Teacher reporter 

O
xford University 
P r e s s  S o u t h -
ern Africa has 
launched a new 
dict ionary for 

grade three to seven learners.
The dictionary is structured 

so that when the kids progress 
to higher grades they already 
know how to make use of it. 

Called the Oxford South 
African Illustrated School 
Dictionary, it is pitched for  
foundation and intermedi-
ate phase learners who should  
be stimulated by its engaging 
pictorial designs.

The dictionary has been 
designed specifically to help 
young learners find words eas-
ily and quickly. 

It contains bold headwords, a 

The language of maths

Kids’ dictionary easy as ABC
clear layout and alphabet guides 
down the sides of the pages, 
making it very easy to use.  

It not only provides accurate 
definitions and pronunciation 
guidance for words that are 
most useful to primary school 
learners, but also offers high-
quality illustrations to boost 
learners’ understanding of more 
complex words.

The dictionary boasts other 
valuable features that include:
• key curriculum words rele-
vant to learners, such as “con-
tinent” and “hexagon”;
• example sentences to show 
how words are used in context;
• word origins for hundreds 
of  entr ies  as  required by  
the curriculum; 
• notes on word-building and 
usage to help learners develop 
their vocabulary and avoid 

common mistakes; and 
• study pages with useful 
activities and tables of infor-
mation ready to be 
used in class. 

In addition to the 
activities included  
in the dictionary,  
a  separate work-
book with games 
a n d  a c t i v i -
t i e s  w i l l  a l s o  b e  
available soon. 

Parents and teach-
ers who choose this 
d i c t i onary  can  be 
assured that all sub-
ject vocabulary is cov-
ered, while building 
learners ’  dict ionary 
skills.

The dictionary is cur-
rently available in 

paperback from leading book-
shops at a recommended retail 
price of R59,95 

Pass your exams easily with 

Maskew Miller Longman’s FET 

Study Guides.  

The Study Guides offer step by step 

revision for:

 a wide variety of content subjects

 language subjects for all 11 South

 African languages

 prescribed Grade 12 literature

 for 2009.

customerservices@mml.co.za

Study Guide_Show LitFocAfr_Teacher Ad_71x390.indd   1 8/25/08   4:23:56 PM
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W
ith national heart 
awareness month 
upon us,  many 
health profession-
als will be using 

this opportunity to highlight heart 
disease and the impact that it has 
on society.

Stress is a major contributor to 
poor health because of the demands 
that it places on one’s cardiovascu-
lar system. It is often referred to as 
the silent killer, seemingly harmless, 
except for the odd spike in blood 
pressure and the tremendous strain 
that it places on the heart. 

Just think back to that sinking 
feeling when you got to the bank on 
Saturday as they closed the door.

Innovative, convenient technology
Online banking has changed this all-
too-familiar situation and made life 
a lot simpler. 

Because of the internet, one can 
surf online for just about anything. 

Online banking gives you the 
freedom to bank whenever and 
wherever you like and it’s extremely 
convenient, which makes our lives 
much easier and stress-free. 

No more rushing to the bank 
to beat closing time or worry-
ing about making a payment at a 
moment’s notice. 

With internet banking you can 
transfer funds and view account bal-
ances and statements. 

Online banking has effectively freed 

us from the frustrations associated 
with visiting a bank.

Techno-savvy criminals, however, 
are constantly looking for new ways 
to access bank accounts, despite the 
fact that the industry invests mil-
lions every year on the best systems 
and procedures to prevent this.

Keystroke logging
Computer keyboard loggers record 
(or log) every keystroke entered 
on a computer. The criminal then 
retrieves this information and uses 
it to access your accounts. 

Key loggers can be software  
or hardware. Software key loggers 
are difficult to detect and for this 
reason most banks recommend 
that you update your antivirus 
and anti-spy software regularly 
and not open suspicious emails  
or attachments. 

Hardware key loggers look like 
small cylinders with a length 
of cable on either end. This is 

installed between your computer 
and the keyboard cable, although a 
much smaller unit can be installed 
in your keyboard. 

Again, it is for this reason that 
banks advise you to secure your 
computer and limit physical access.

SIM swopping
Some banks send codes or pass-
words to their clients’ cellphones for 
login and transacting purposes. 

This technology has attracted 
the attention of fraudsters who use 
a technique called SIM swopping 
which allows them to intercept this 
sensitive information. 

They impersonate you and per-
suade your cellular service provider 
to assign your existing cellphone 
number to a new SIM card, which 
means that they will receive all your 
calls and SMS notifications and 
transact on your account. 

Victims are often not aware of this 
until it is too late. If you notice that 

your cellphone has lost its signal 
or you are not receiving calls and 
SMSes, it could be that a SIM swop 
had been done.

Phishing
When you are lured into sharing 
your banking details and confi-
dential information with some-
one, either with an email request-
ing information or encouraging 
you to visit a fake website, it’s 
called phishing. 

Never respond to emails asking 
for your account details as your 
bank will never ask for these via  
email. If you receive suspicious or 
unidentified emails with attach-
ments, do not open them. 

Note that criminals may also con-
tact you telephonically when phish-
ing for your details.

Get connected
Visit various banks or browse their 
websites and see what they offer, 

Personal Finance

Yolandé van 
Rensburg looks at 
the fine points of 
internet banking 

Ask Yolandé 
If you have any banking- or 
financial services-related 
questions, please SMS them 
to “teacher” followed by your 
query. We will answer them  
for you. The number is 42507 
(SMS costs R1).

As with any banking-related 
transaction, there are a few 
basic rules to observe. For a more 
comprehensive list of online 
banking safety tips, speak to 
your bank.

l Keep your login details secret 
and never disclose confidential 
information to anyone, including 
persons claiming to work for 
your bank.

l If you suspect that your login 
details have been compromised, 
change them immediately.

l Load the latest antivirus 
software from reputable vendors 
on your computer.

l Always type the address into 
the browser address bar or save 
the address as a “Favourite”. 
Never use a link.

l Verify the site “owners” by 
clicking the padlock in the lower 
right-hand corner of your browser 
window. The padlock indicates a 
secure site.

l Never use public terminals 
such as internet cafes for 
online banking.

l Log out after each session and 
close the browser window.

l Update your online profile and 
inform your bank of changes to 
your personal details.

Brought to you by

just as you would with any other 
bank product or service. 

If you have still not registered for 
online banking because you feel 
intimidated by the technology, relax, 
it’s easier than you think. So register 
today and enjoy hassle-free banking.

Yolandé van Rensburg is head 
of corporate communication at 
Capitec Bank

With online banking you can transact whenever and wherever you like. Photo: Oupa Nkosi
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A
t the height of the out-
comes-based education 
(OBE) debates in the 
country, I was attend-
ing a major conference 

on the subject in Johannesburg. A 
senior trade unionist came to me 
and said something like: “You know 
professor, we agree with you, but as 
you know we cannot say that.” He 
then proceeded to the platform and 
lambasted me for daring to suggest 
that “OBE will fail”, as was the title 
of the original paper. 

Nowadays everybody from col-
leagues in the department of educa-
tion and union leaders to the most 
committed comrades say openly 
that the great curriculum experi-
ment of 1998 did not deliver the 
results hoped for. While it remains 
difficult to say so in these words, 
every pronouncement from govern-
ment, such as the Foundations for 
Learning initiative, is an attempt 
to say that going back to the basics 
of reading, writing and reckon-
ing is the new priority. Indeed, the 
attempts by the former minister of 
education, Kader Asmal, to unset-
tle what he called “the scriptural 
authority” of OBE, could not go as 
far as he really wanted to because by 
the early 2000s OBE had become the 
ideological property of the political 
diehards who would rather preside 
over the chaos than admit to failure.

I made the original argument that 
OBE would fail based on two inter-
related insights: my practical expe-
riences as a teacher in impoverished 
school environments and my gradu-
ate training as a curriculum theo-
rist and comparativist. Combining 
theory and practice, I argued that 
even if one agreed that this highly 
sophisticated curriculum was phil-
osophically and politically agree-
able (which it was not), the sheer 
demands it would place on teach-
ers struggling to teach large classes 
were simply unattainable. 

That position cost me dearly in 
terms of my relationship with gov-
ernment, let alone the unions, and 
I found myself marginalised from 
important curriculum deliberations 
at national level, where many of 
the people present had little to no 
training, let alone experience, in the 
modalities of curriculum change. 
The initial hurt was displaced by 
a more important obligation as a 
scholar, and that was to place intel-
lectual integrity before political soli-
darity — as a teacher recently posed 
the dilemma of contemporary poli-
tics (solidarity before integrity).

Thinking back on the past decade, 
the question keeps returning in my 
mind: how on Earth could we have 
got this curriculum experiment so 
wrong? I have thought about this for 
a long time and come to two major 
conclusions.

For one, we had a large troop 
of young civil servants — such as 
fresh-faced college lecturers and 
hardnosed activists — appointed to 
oversee curriculum change, some-
thing they knew nothing about 

except in the form of street-level 
slogans. A highly complex endeav-
our was placed in the hands of 
people who had not only never run 
government departments (that was 
understandable) but had no train-
ing in curriculum matters (that was 
unforgivable). 

Worse, they came in with a chip 
on their shoulders about the white 
bureaucrats, many with loads of 
technical capacity for curriculum 
change, and effectively marginal-
ised these people — some of whom 
had already made their peace with 
the post-apartheid curriculum and 
were willing to be deployed by the 
new masters. But the new masters 
were arrogant and unforgiving; 
they knew best and the enemies of 
change had to be put in their place. 

Secondly, the ideologues of cur-
riculum reform, to make their point, 
had to put in place something so 
dramatically different from the 
inherited curriculum, that there 
would be a clean break between the 
new and the old. This was a huge 
mistake, for as argued many times 
before, the new brand of curriculum 
theorists then in the department of 
education had long removed racist 
content from the school syllabi and 
had in fact sought to align the South 
African curriculum with modernis-
ing trends in the rest of the world — 
something evident in a transitional 
proposal called A Curriculum Model 
for South Africa. 

Driven by the trade unions and 
drawing on their counterparts in 
Australia, the competency-based 
curricula intended for the work-
place found its expression in out-
comes based curricula intended for 
schools. The goal was achieved: a 
highly complex curriculum so differ-
ent from anything seen before was 
now pushed with such ideological 
fervour into what was expected to 
be a uniform “education and train-
ing system” that any resistance was 
politically squashed.

In the process teachers were 
severely disempowered with a dis-
astrous message: “whatever you 
thought was true is not”. Highly 
experienced teachers who had long 

established the rhythms of teach-
ing and learning were suddenly 
swamped with an impenetrable 
language for change. Their per-
sonal and professional confidence, 
built on proven expertise in getting 
children to read and write, took a 
massive dip. The weaker teachers 
followed the letter of the new laws, 
trying to make this work in the spirit 
of political solidarity even if every 
professional instinct suggested it 
was not right.

The new curriculum came with 
highly idealised Freirean ideals to 
boot: teachers no longer needed 
textbooks; no, they would create 
their own learning materials out of 
environmental resources. I cannot 

think of a more bizarre decision in 
a developing country where text-
books serve two purposes: a con-
sultative resource for teachers and 
a learning resource for students. 
Apart from destroying the textbook 
publication industry — a ruthless 
capitalist enterprise as far as the 
activists-turned-civil servants were 
concerned — the effects on teacher 
development were catastrophic. 
For teachers who could hardly bear 
these massive changes in educa-
tion, the opportunity to leave the 
profession came in the form of a 
large-scale teacher rationalisation 
programme that came at about the 
same time. As expected, the most 
experienced teachers left the system 

and an already fragile education sys-
tem was up for grabs.

Not all the crises of education 
achievement can be laid at the door 
of OBE, for the political culture that 
engulfs schools plays a complemen-
tary role in explaining why South 
African children are the worst per-
formers in numeracy and literacy in 
the primary grades and science and 
mathematics in higher grades. 

By political culture I refer to the 
fact that teachers do not teach on 
a predictable timetable (children 
in township schools, the research 
shows, receive a fraction of the 
instructional time compared with 
children in former white schools). 
This, coupled with the fact that a 
weak system of political accounta-
bility (such as would be provided by 
an inspectorate), makes it unlikely 
that in the poorest schools results 
would improve anytime soon.

The great tragedy of OBE was 
that it deepened the inequalities 
between former white schools and 
black schools. In the former cat-
egory of schools, highly experienced 
teachers with ideal resource levels 
could interpret the curriculum in 
ways that made sense inside their 
own contexts. Some would ignore 
the curriculum prescripts entirely, 
but ensure that the administrative 
wrapping for reporting achievement 
came in the language of the state 
ideologues. 

But in black schools the scrip-
tural attachment to OBE meant, in 
a nutshell, that those already disad-
vantaged socially and economically 
showed up in the statistics as desper-
ately under-prepared for literacy and 
numeracy at the grade level. As white 
schools started to integrate racially, 
the problem of curriculum differen-
tiation between former white and 
black schools took on a distinctly 
class dimension as the deracialised 
middle classes separated themselves 
in academic achievement terms from 
the large masses of poor black chil-
dren stuck in dysfunctional schools 
made worse by a disastrous curricu-
lum invention.

Who will take responsibility for 
this curriculum mess in our coun-
try? Who will account for the mil-
lions upon millions of rands spent 
on this curriculum disaster? Who 
will stand up and concede that the 
curriculum changes were a terri-
ble decision that widened the gap 
between the children of the rich 
and the poor? Sadly, nobody will, as 
is the case in so many things South 
African. Young comrades have long 
left the civil service to be “deployed” 
in even more lucrative positions 
while the department of education 
bravely tries to undo the mess. 

Here is the problem: if you mess 
with a nation’s curriculum, it 
becomes a generational problem; 
undoing the calamity called OBE 
will, if the political courage eventu-
ally surfaces, only benefit my chil-
dren’s children. But I am not hold-
ing my breath: curriculum history 
has a nasty habit of repeating itself.

Jonathan D Jansen is a visiting fel-
low at the National Research Foun-
dation and an honorary professor 
of education at the University of the 
Witwatersrad

Jonathan Jansen looks at the root of OBE and assesses the harm it has caused so far

Comment

Learners at Khensani Primary and 
Parktown Junior schools. Photos: 
Tracy Lee Stark and Oupa Nkosi



Schools lag in teaching 
climate change
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I
n trying to fix the education 
disaster in the Eastern Cape 
the powers-that-be have always 
responded by putting in a new 
face at the top echelon.

We agree with the education 
experts who have been warning that 
changing the provincial minister of 
education will not address the root 
cause of the problems behind the 
department’s dismal performance. 

To date the department has been 
headed by six ministers — none of 
whom have succeeded in taking the 
department to the next level. And 
last month they announced Mahlu-
bandile Qwase as the new incum-
bent of the education hot seat. His 
appointment has been met with 
positive reaction from important 
role players such as teachers’ unions 
and opposition political parties. 

The reason his appointment has 
received such a positive response is 
because Qwase has been at the helm 
of the education portfolio commit-
tee for years and has amassed suf-
ficient experience that would enable 
him to hit the ground running. 

However, what learners, teachers 

and parents of this province want 
now is action. The time has come  
for delivery. 

Like us, they probably won-
der whether Qwase will be brave 
enough to take unpopular deci-
sions such as getting rid of officials 
who are not doing their work and 
to elevate education above empty 
political point-scoring.

For at the heart of the Eastern 
Cape’s education woes has been 
poor governance from the office of 
the premier right down to the edu-
cation district offices.

We are now hearing more and 
more people saying that the neglect 
of recent years in places such as the 
Eastern Cape in particular have left 
children worse off than they were 
under Bantu education.

This is a terrible indictment 
against the education policy makers 
and administrators who have been 
in and out of office since 1994.

So Qwase and his peers have a 
bigger challenge than before. They 
have to get systems working so that 
education can happen unhindered 
in our schools.

But, more importantly, they have 
to convince a growing number of 
skeptics that the education in 2008 
is better than that which was offered 
under apartheid.

Sadly, it may prove to be a hard sell.

Yugendree Naidoo
 

A lack of knowledge among 
teachers and difficulties in 
implementing the new cur-

riculum are hampering efforts to 
educate South African learners 
about global warming caused by 
climate change.

South Africa is expected to face 
severe consequences from global 
warming. It is predicted that droughts, 
floods and fires could increase, with 
the generation of current school-
goers likely to bear the brunt of these 
changes — and play a major role in 
mitigating the worst consequences. 

Dr Eureta Rosenberg, a consultant 
on environmental education, said: 
“It’s important that young people 
understand the decisions that they 
are taking as they ultimately deter-
mine how future generations could 
be affected by global warming.” 

But she said incorporating cli-
mate change into the classroom is 
hampered by a lack of knowledge 
among teachers. A large percentage 
of teachers do not have an environ-
mental background as this was not a 
requirement when they qualified.

She said under the old curriculum 
teachers would use textbooks as a 
guide and relay information to learn-

ers, even if they were not experts. 
However, under the new curriculum 
they have to look for their own infor-
mation. If they know nothing about 
climate change, this makes teaching 
the issue difficult. Another concern 
is that teachers do not have the 
time and resources to incorporate 
climate change into lessons. 

However, Rosenberg said there is 
room in the curriculum to implement 
climate change, but it is a matter of 
finding the resources to do this. 

Reinhard Kuhles, chief education 
specialist in the national education 
department, said climate change 
cuts across the curriculum under the 
teaching of environmental affairs.

He said climate change is often 
discussed and referred to in the 
learning areas of natural science 
(biology and physics), social science 
(history and geography) and eco-
nomic and management sciences.

He said the links are made to 
show how livelihoods are being 
affected and could worsen because 
of climate change. 

In the Western Cape two initia-
tives have been launched that aim  
to increase the capacity of teachers 
to incorporate climate change into 
the curriculum. 

Norman Davies, University of Cape 

Town Schools Development Unit man-
ager and a science education special-
ist, said 150 educators from across the 
province will be introduced to materi-
als on climate change during a three-
day training programme in October.

The programme will act as a pilot 
project for educators to familiarise 
themselves with materials and pro-
vide feedback. 

Davies said food security, biodiver-
sity and species extinction are some 
of the issues that will be discussed 
and incorporated into lessons.

“I would like to urge educators 
teaching subjects such as science, 
mathematics, languages, life orien-
tation or arts and culture to incor-
porate climate change into their les-
sons by using the various materials,” 
said Davies.

Anton Fortuin, head of the Centre 
for Conservation Education, said 
a climate change presentation for 
educators took place in August. The 
initiative was sponsored by the City 
of Cape Town in partnership with 
Stellenbosch University’s Environ-
mental Education programme.

Fortuin said 40 primary school 
educators attended the presenta-
tion. The aim was to show educators 
how to teach climate change in the 
classroom. — West Cape News

I teach biology, agriculture and history 
in the Bakenberg area in Limpopo. I 
would like to transfer to Modimolle, 
Mokopane in Limpopo or to North 
West. Phone 079 362 2841.

I am a male geography, life orienta-
tion and social sciences teacher in 
Danny Dalton, KwaZulu-Natal. I 
want a transfer to Gauteng or Lim-
popo. Phone 072 622 2205.

I am a post level two foundation 
phase teacher. I am looking for a 
transfer from Mpumalanga to Cape 
Town. Phone 082 923 1522.

I want to transfer from Butterworth 
to East London. Phone 083 356 5769.

I am an English teacher in grade 11 
and 12. I am in the Giyani area in 
Limpopo. I would like to transfer to 
Thohoyandou. Phone 073 250 7588.

I am a post level one teacher. I  
want a transfer from Augrabies, 
Northern Cape, to Kimberley. Phone 
079 608 1889.

I am a post level two foundation 
phase teacher. I am looking for a 
transfer from Limpopo to Cape 
Town. Phone 082 923 1522.

Your comments on stories in pre-
vious editions continued to arrive 
in our inbox:

In our July edition we asked what 
you thought of a letter by the South 
African Democratic Teachers’ Union 
(Sadtu), which mentioned a “violent 
stop to abuses”, referring to attending 
meetings after school hours.
Dave responds: The language used 
by Sadtu is symptomatic of the vio-
lent nature of our society. The letter 
uses a military tone that is out of 
place in the teaching profession.

In May we asked whether you agreed 
with an article by Ebrahim Harvey 
on the treatment of black parents by 
former model C schools.
VG Naidoo responds: Ebrahim Har-
vey, your article in the May edition 
of the Teacher was brilliant.

On the Kha Ri Gude campaign: I 
am a teacher by profession. I have 
taught for 14 years. In Novem-
ber 2006 I was medically boarded 
because of severe deafness. I read an 
article in the Teacher about the Kha 
Ri Gude mass literacy campaign 
and the training of deaf trainers. I 
am interested in this campaign, but 
I don’t know sign language. How 
should I go about it if I want to be 
part of this campaign or to go back 
to teaching because I can still teach? 
Right now I am at my former school 
helping in the library where I can. I 
am in KwaZulu-Natal.
Veronica McKay, CEO of the Kha 
Ri Gude campaign answered: The 
reader can unfortunately not par-
ticipate as a trainer without sign 
language. However, he/she could be 
a blind co-assistant. You can contact 
the Teacher for more information.

Will Qwase 
be brave 
enough?
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Quality Computers
 at Affordable Prices

- Intel Celeron M 440 Processor
- 512 MB DDR Memory
- 80 GB Hard Drive
- DVD-RW Drive
- 56k Internal Modem
- 14.1” Wide (WXGA) TFT Display
- PCMCIA, USB & Ethernet Ports
- Windows Vista
- Open Office Software Suite
- 1 Year Warranty
- Carry Case.

A4 M548S Notebook

R4999
SAVE R500

Total Payable: 8884
Interest Rate: 27%

Dep: 499.90 • 296 x 30
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A2 Partner Value Desktop
Computer and Lexmark
Multifunction Printer

- Intel Celeron D430 Processor
- 1024 MB DDR Memory
- 160 GB Hard Drive
- DVD-RW Drive
- 56K Internal Modem
- 17” CRT Monitor
- Keyboard, Mouse & Speakers
- Windows Vista
- Open Office Software Suite
- 2 Year Warranty (1st Year On-site)
- Lexmark Multifunction Printer.

R5499
SAVE R300

Total Payable: 9702
Interest Rate: 27%

Dep: 549.90 • 323 x 30
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